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1 “Similar Schools” will include open admissions public schools within Recovery School District serving the same grade levels and similar student 

demographics. 

Proposal Narrative 

SECTION I: SCHOOL 
 
Please include an executive summary of no more than 60 pages addressing the following questions.  Proposal 
Narrative must address both the LDOE Common Charter Application as well as supplemental OPSB questions. 

 

Academic Model 
(1) Identify your educational model. Describe the underlying theory that explains why your educational model will 

address the problem you have identified.  
(2) Describe the concrete structures, policies, and practices that you will implement in order to operationalize the 

theory you described in (1).  
(3) For all core content and mission-related subject areas:  

• Identify the curricula that your school will use and your reasons for these choices; 

• Identify the interim assessments you will use and how these align to the curricula; 
OPSB Specific Questions 1. What is the evidence of success of the academic model you are proposing?   

2. Is the model being used elsewhere?  If so, where?  What have been results? 
3. You may include, as Attachment 1, any documentation supporting your curriculum 

and academic model. 

 
TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

 

PERFORMANCE 

OUTCOME 
SCHOOL INTERNAL GOAL (for 1st Charter term: Grades PK – 8) 

Daily Attendance 1. Average daily attendance rate will be 95% or higher. 

2. Annual attendance rate will exceed the state average. 

State Tests 

 

1. Continuously enrolled students at McDonogh #42 in each grade level will perform at 

basic or above on all state criterion-referenced tests (LEAP 2025) at a higher rate than 

similar schools.1 

Diagnostic Tests • At the end of each school year, 75% of students will pass interim assessments in 

Reading, Writing, Math, Science and Social Studies. 

Matriculation 1. Enrollment will be at least 90% of the projected enrollment during each year. 

2. Annual student dropout rate will be below the state average. 

Teacher Retention 1. The annual rate of voluntary teacher attrition, excluding teachers who leave to attend 

graduate school, will be less than 10%. 

College Placement 1. 100% of continuously enrolled McDonogh #42 students will be accepted into a college 

preparatory high school. 
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2 Our instructional model and academic philosophy are based on the best practices from the following high-performing urban charter schools: KIPP schools 

(NYC, DC, and New Orleans), North Star Academy (Newark, NJ), Roxbury Prep (Boston, MA), Williamsburg Collegiate Charter School (Boston, MA), and 

Mastery Charter Schools (Philadelphia, PA). All of these schools have outperformed their district and comparable public school benchmarks.  
3 Samuel Casey Carter, No Excuses: Lessons from 21 High-Performing, High-Poverty Schools, The Heritage Foundation (2000); U.S. Department of 

Education, Successful Charter Schools (2004). 

Other – 

Organizational 

Viability 

1. McDonogh #42 will maintain a positive cumulative fund balance each fiscal year. 

2. McDonogh #42 will receive unqualified audit opinions each fiscal year. 

3. McDonogh #42 will submit financial reports as required on time. 

4. Each year, 75% of families will report being Satisfied or Highly Satisfied with the 

overall quality of McDonogh #42 academic program on the Parent/Family Survey. 

5. Each year, 75% of families will report being Satisfied or Highly Satisfied with the 

overall quality of McDonogh #42 community culture on the Parent/Family Survey. 

Other – 

RSD/OPSB 

Evaluation 

Framework 

1. McDonogh #42 will achieve a SPS Assessment Index baseline of 75.0 or above by its 

first year of operation under the Better Choice Foundation (2018). 

2. McDonogh #42 will meet or exceed its annual SPS Assessment Index growth targets, as 

established by RSD and/or OPSB. 

3. McDonogh #42 will achieve Annual Yearly Progress (AYP) for all subgroups in every 

year of operation. 

4. The percentage of students scoring at basic or above on state criterion-referenced tests 

(LEAP 2025) will grow by 10% or more per year. 

5. (attendance and dropout targets described above) 

The Better Choice Foundation (BCF) is focused on preparing our students for high school, college, and beyond. Our 

unwavering faith in our students’ potential, as well as our commitment to developing effective and inspiring 

educators, builds the fundamental basis for our instructional model. The BCF Core Program includes educational 

elements we believe will dramatically raise student achievement, create a culture of respect and joy, and maximize 

the efforts of school-based leadership. These elements are based on practices in urban, high-performing public 

schools whose students are achieving at the highest levels.2 These Core Program Elements are: 

• High Expectations for Academics and Behavior   

• Instructional Models That Have Proven Results  

• A Structured and Orderly Learning Environment 

• Healthy Environment, Healthy Relationships for Learning and Teaching   

• Outstanding Teachers and Outstanding Support 

• Common Values for Character, Leadership, and Responsibility  

• Rigorous Goals that Motivate 

• College Focus From the Start  

• Partnership With Parents 

• Enrichment With a Purpose  

 

High Expectations for Academics and Behavior                                                                                           

We have the highest expectations of our students because we believe in the unlimited potential of each child. We 

believe that every student that enters our building can learn and succeed in a high-performing academic environment. 

A culture that communicates high expectations must counteract the negative messages our students may have 

received, as well as their potential erroneous beliefs about their abilities. Having high expectations for each student 

means understanding the absolute standard a child must reach, and building an engaging academic program that 

motivates students to persevere in the face of adversity. High standards are not used, in our case, to weed out or 

dismiss students who are not achieving. Instead, high standards push students to improve the quality of their work, 

work hard to meet a new challenge and reach beyond what they had thought possible.3 High expectations will give 

students a standard to reach for with talented and inspiring educators to assist them along the way.  

We believe that high expectations for quality must be in place for students to produce the quality of work that will 

take them to college and beyond. Students at BCF work toward being independent learners, students who can tackle 
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problems on their own and who are motivated to produce the highest-quality work. Developing a strong work ethic in 

students for both their class work and their homework is also essential to achieving this vision. Teachers will help 

students to develop the habit of completing quality work on-time. Students who fail to hand in homework, or who 

hand in unfinished or poor quality work, miss desirable activities in order to complete or redo their work.  

At BCF, we institute the appropriate learning program for each child in order to fulfill our own promise of high 

expectations. We don’t believe learning ability, special education status or emotional need is an excuse to deliver a 

sub-standard program. We understand that most of the students at Mc 42 will begin the 2017-18 school year 

significantly deficient academically; therefore, determining their academic needs through diagnostic testing will 

allow us to tailor the academic program for each child. We believe in meeting an absolute standard, but we also 

believe in creating measurable goals along the way that inspire and motivate students to keep working hard. These 

goals are incorporated into the diagnostic testing that students take throughout the year to measure progress. We aim 

to inspire our students to believe in themselves and, through our highly effective academic program, achieve more 

than they have previously thought possible. 

 

Instructional Models that Have Proven Results                                                                                          

 BCF has shown a commitment to implementing programs, curricula and school structures that have proven results in 

high-performing schools across the country. We have based our instructional design on high-performing schools 

across the country, a number of which our leaders have personally visited, as well as our own research into programs 

that work in schools with similar populations.  

At BCF, we are, fundamentally, a results-driven organization. This means that we implement programs, curricula and 

structures that are research-based and grounded in results. Though innovation and creativity are values that have their 

place, we have seen too many schools waste the efforts of teachers with potential by allowing classroom innovation’ 

but providing little guidance about what works in other high-performing schools. We will not bank our school’s 

success on the practice of simply hiring gifted teachers without expecting them to need guidance and support. Even 

gifted educators need to be guided toward best practices, and in order to work together as a team, we will expect all 

teachers to follow the instructional methods we have determined as most important for school transformation.   

Our instructional methods, to be discussed in depth later in this section, are all based on well-established best 

practices in high-performing schools across the country. These include whole-school instructional methods adopted 

for use as an entire school, as well as classroom best practices that will be used by all teaching staff. These include: 

 

Whole-School Instructional Methods 

• Standards-Based, Aligned Curriculum 

• Focus on Planning 

• Data-Driven Instruction 

• Explicitly Teach Habits of Mind  

• Tiered-Based Grouping and Instructional Organization 

• Multi-Layered System of Intervention 

 

Classroom Instructional Methods 

• Instructional Consistency  

• Lesson Cycle with Guided and Independent Practice 

• Spiraling Every Day 

• Daily Use of Data  

• Purposeful Homework  

 

Our instructional staff become familiar with these instructional methods during ten days of professional development 

before the start of the school year. This professional development, conducted by the Principal and Instructional 

Coaches, is intended to lay a foundation for excellent teaching and is reinforced and built upon through job-

embedded professional development over the course of the year. We believe that using best practices is only a first 

step, and that significant coaching and support during the year develops great teachers. Our Instructional Coaches 
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4 NAEP, Americaôs Charter Schools: Results from the NAEP Pilot Study. (2003) 
5 Scientific American, Does Class Size Matter (2001). 

work with teachers in the classroom on a weekly basis to ensure that each teacher’s use of the instructional methods 

is resulting in effective instruction for students.  

 

A Structured and Orderly Environment                                                                                                  

Because academic achievement is the most important goal of BCF, a structured and orderly environment is required. 

We believe that, without a calm and orderly environment, discipline and behavior distract students and teachers from 

their most important work. As stated previously, BCF has placed a priority on “setting” the culture in the first month 

of school.  

At Mc 42, students will participate in a staggered opening of school with 4th-8th grades attending two-week long 

summer school sessions. These summer school weeks will be dedicated to explicitly teaching expectations, 

procedures and social competency skills. Students will be explicitly taught everything from walking in lines, 

participating in class, eating lunch, entering and exiting the building to greeting teachers and each other. We believe 

this explicit instruction will set the standard for excellence in our building, and allow no excuses from students for 

not following school rules and procedures. The school Principal will lead most of these sessions, supported by school 

staff, so that all staff develop the same language and tone for maintaining student culture.  

After this two-week period, teachers cannot expect to jump right to academics and ignore problem behavior. While 

teaching, we expect teachers to constantly reinforce a positive school culture by, for example, using the in-class 

behavior management, having whole-class discussions about respect, noticing the positive behaviors they see, 

making phone calls home to report positive and negative behavior and messaging to students “the way we do things 

at our school.” Sweating the small stuff, correcting problem behavior and emphasizing respect for school, people, and 

ourselves will be the main emphasis in the first month of school. It is the job of all leadership at the school to 

constantly evaluate school culture and raise the bar so that teachers, in their effort to teach academics, don’t allow or 

ignore problem behavior. This intensive focus for the first four weeks provides structure for the building and allows 

the academics to continue throughout the year without major disruption. The purpose of a structured environment is 

to help students achieve at the highest level without distraction and to allow transformational relationships between 

teachers and students to emerge and support the work of raising student achievement.  

 

Healthy Environment, Healthy Relationships for Learning and Teaching                                                  

Mc 42 will be a healthy place for students and adults. We believe that the school day should include nutritious food, 

healthy activity and transformative relationships between students and teachers. This emphasis on building a healthy 

environment is designed to nourish every child to succeed at the highest levels while building a healthy community in 

which to learn and play.  

Physical movement is included in every child’s school day as well as a less-structured recess time. Meals offered will 

be as healthy as possible, and we will work to reduce the amount of sugary snacks brought into the school. Finally, 

healthy relationships between students and teachers are at the core of good schools. Quality relationships are 

cultivated through clear and consistent behavioral expectations, special activities and overnight trips, assemblies 

where common values can be shared and achievements recognized and a recognition and engagement of student 

voice. Nourishing environments draw both students and teachers, building a vibrant community around student 

achievement.  

 

Outstanding Teachers and Outstanding Support                                                                                        

BCF knows that the most important factor in a child’s achievement is a skillful teacher. In McKinsey’s study, How 

the Worldôs Best-Performing School Systems Come Out On Top, it is noted that structural changes alone do not raise 

student achievement. Between 1980 and 2005, most of the reforms instituted in the United States had little effect on 

student achievement. Despite structural changes, more autonomy in the form of charter schools 4 and lowered class 

sizes,5 student achievement remained the same. The primary driver of the variation in student achievement is the 

quality of the teacher. In one landmark study, the gap in student performance between those who had three 

consecutive years of top-performing teachers versus those who had three consecutive years of lower-performing 
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6 Teacher Effects on Student Achievement (1997), and Sanders &River, Cumulative and Residual Effects of Teachers on Future Student Academic 

Achievement (1996) 
7 McKinsey and Company, How the Worldôs Best-Performing School Systems Come Out On Top, September 2007, page 12. 
8 Calkins, A., Guenther, W., Belfiore, G., & Lash, D., The Turnaround Challenge (2007), and Goldring, E., Porter, A.C., Murphy, J., Elliot, S.N., & Cravens, 

X., Assessing Learning-Centered Leadership: Connections to Research, Professional Standards, and Current Practices. Nashville, TN (2007) 

teachers was 49 percentile points.6 In fact, when looked at together, “studies that take into account all of the available 

evidence on teacher effectiveness suggest that students placed with high-performing teachers will progress three 

times as fast as those placed with low-performing teachers.”7 

In the McKinsey research, what the successful school systems had in common was a focus on teacher quality. These 

systems 1) retained the right people to become teachers, 2) developed these people into effective instructors, and 3) 

put systems in place to provide targeted support. These three elements will form the basis of BCFôs recruitment 

strategy, teacher induction and professional development.  

BCF hopes to attract the highest quality candidates, and we will use all of the recruiting resources available, 

including TeachNOLA, an initiative of New Schools for New Orleans, the Recovery School District and The New 

Teacher Project, Teach for America and local and national education schools. We also hope to attract experienced 

teachers and leaders who have worked in gap-closing schools and are ready for either continued classroom 

performance or a leadership role in a transformation school.  

BCF develops its teachers during an extensive induction period that introduces them to the BCF Core Program, 

mentioned above. All teachers will have sufficient preparation in the curriculum, core program, and school culture 

elements to begin the school year successfully. In addition, school leadership will provide targeted professional 

development and support to teachers to improve their craft, increase their effectiveness as teachers, and ensure that 

every child at BCF has a high-quality teacher.  
 

Common Values for Character, Leadership, and Responsibility                                                                  

We believe that a values-rich environment inspires students to work hard, take leadership, and treat others with 

respect. We reinforce our school values in the classroom, during assemblies, in the hallways, in written 

communication with parents, and on banners, posters, and displays around the school. Constant repetition of our 

values motivates students to aspire and to achieve, and helps them develop an ethos of continual self-improvement 

and concern for the well-being of others.  

BCF believes in explicitly teaching values. We’ve identified a set of values that, if followed, will lead to success in 

school and in life, and we explicitly communicate and reinforce them throughout a child’s school years. Character 

building activities begin on the first day of orientation. Students will be explicitly taught expectations for behavior 

and respect, and through stories, songs, lessons, and activities, will be asked to reflect on their personal development. 

In each grade, values lessons will introduce our students to powerful stories of people living the values we believe 

will develop them into outstanding students and people. Opportunities for leadership will be present in every grade, 

from the line-leader in pre-kindergarten to the student body president in 8th grade. At Mc 42, we will also plan 

rewards for students who exhibit the values of our school. We will develop age-appropriate ways to demonstrate and 

practice leadership and responsibility so that, when our students graduate, they have a foundation to build on for later 

success. We believe that, in addition to raising our students’ achievement levels, developing our students’ character, 

leadership ability, and sense of responsibility for the world will fulfill the mission of BCF in preparing every student 

for high school, college and the world beyond.  
 

Rigorous Goals that Motivate                                                                                                                        

BCF strives to make our schools aspirational and motivational: aspirational in terms of setting high goals and 

working towards meeting and exceeding those goals, and motivational in terms of the quality of experiences and 

relationships that provide students with desire to achieve and participate as responsible citizens in the school 

community.  

In research about school turnaround, goal-setting is noted as a significant driver of success.8 In addition to meeting 

student achievement goals, performance-based outcomes will be expected for students, teachers, and all school staff. 

Building individual and collective responsibility among the whole community will help us achieve our rigorous 

goals. Built into the school structure are a variety of ways for students to mark their progress on particular 
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9 This is based on the practice of focusing on college at KIPP schools around the country.  

achievement goals. For teachers, monitoring student progress towards goals is the basis of ongoing conversations 

about teacher accountability and student attainment.   
 

College Focus From the Start                                                                                                                     

 From the beginning, BCFôs expectation is that every student in our schools is college-bound. That college focus 

begins in pre-kindergarten and continues throughout a student’s tenure at the schools. The topic of “college” 

permeates our buildings, with college banners, homerooms named after colleges and field trips to college campuses. 

It is our experience that the focus on college from the start of school serves as a motivator and a common goal, and 

over time becomes prominent in the child’s vision for his or her future.9  

Getting all students to and through college is the large goal that drives the why behind everything we do. It represents 

a long-term, tangible life goal and grounds parents, teachers, and students in the same purpose. When we make 

decisions about curricula, make changes to a discipline policy, or decide where the next field trip will take place, we 

must do it within the framework of how this will further our students towards the goal of success in college.  This 

framework will ground our conversations as faculty, ensure that parents and teachers remain united, and push the 

daily work of the school leaders. 

 

Partnership With Parents                                                                                                                              

BCF believes a strong partnership with parents maximizes the efforts the school is making to raise academic 

achievement. The ongoing support and participation of each student’s family in the educational process is 

fundamental to the mission of BCF. We believe that to the greatest extent possible, the school and family should form 

a team dedicated to educating the child to his or her fullest potential. An effective partnership between home and 

school sets the child up for success by garnering parent support for the activities and expectations at school and 

connecting school-based activities to the home.  

Our commitment to involving families in our school begins during our student recruitment campaigns and continues 

on a daily basis throughout the school year. As we enroll students at Mc 42, a series of parent meetings at the school 

will orient families to the academic and behavioral expectations of the school. Our goal is that all families will attend 

one of these meetings, and the school will make every effort to get as many families oriented as possible. We believe 

that this first contact before the school year starts is crucial to establishing expectations for the whole family. 

Teachers and other staff from the school will implement home visits for families who cannot, for whatever reason, 

attend an orientation at the school.  

In addition, every effort will be made to schedule a home visit for each of the school’s older students. Particularly 

because these students in the 7th and 8th grade have been at the school for several years and may be resistant to 

changes implemented by a school takeover, BCF wants to make personal contact with each family to open up the 

lines of communication and establish expectations. Making this connection early has, in our experience, alleviated 

anxiety and minimized resistance from older students and their families. Making the personal connection establishes 

trust and gives the parents an opportunity to ask any questions they have about the school before the year starts.   

During the year, BCF will ensure regular home communication with frequent phone calls, home visits, weekly 

behavior updates, quarterly progress reports, and quarterly report cards. Additionally, parents will be responsible for 

signing students’ homework on a daily basis to show they are aware of the student’s work. 

In accordance with the Commitment to Excellence form that all families sign, parents will be able to gauge their 

child’s academic progress by their child’s daily homework sheet, attending parent/teacher conferences, attending 

open houses, and reviewing student work with a teacher. Progress reports and report cards will be provided on a 

quarterly basis. In addition, BCF will track student progress as compared to state mastery standards in order to keep 

parents apprised of the students’ individual, collective and comparative achievement.  

BCF will not require parents to volunteer at the school, but there will be ample opportunities for parents to be 

involved in the life of the school. In addition to the opportunities described above, there will be family celebrations, 

parent-conference days, annual family night and other celebrations that represent occasions to invite parents to the 

school to participate in activities that support the school’s mission. 
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Enrichment With a Purpose                                                                                                               

Enrichment time supports the academic and culture systems of the school, as well as provides planning time for 

teachers. We believe that exposing students to a variety of activities and experiences enriches their education. 

Enrichment time, while engaging and exploratory, can be taken away from students who do not follow the academic 

and behavioral expectations of the school. If students do not complete their homework, they will miss enrichment 

time to complete it. In addition, this enrichment time provides a planning block during the school day for teachers.  

 

The Better Choice Foundation’s Core Program 

At BCF, the foundation of our school’s academic structure can be found in the Core Program Instructional Methods. 

These include whole-school implementations that help students to achieve at high levels and allow students who are 

behind or need intervention to catch up. To further support these academic structures, all teaching staff will utilize the 

classroom instructional methods in the Core Program. These methods are based on methods implemented in high-

performing schools across the country and represent best practice for the whole school and in the classroom. These 

instructional methods are: 

 

Whole-School Instructional Methods 

• Standards-Based, Aligned Curriculum 

• Focus on Planning 

• Data-Driven Instruction 

• Explicitly Teach Habits of Mind  

• Tiered-Based Grouping and Instructional Organization 

• Multi-Layered System of Intervention 

 

Classroom Instructional Methods 

• Instructional Consistency  

• Lesson Cycle with Guided and Independent Practice 

• Spiraling Every Day 

• Daily Use of Data  

• Purposeful Homework  

 

Whole School Instructional Methods 

These instructional methods will be implemented at the school level, with responsibility for execution residing with 

school leadership.  

 

Standards-Based, Aligned Curriculum                                                                                                          

State standards guide the curriculum and help teachers determine what to teach so that students master the 

expectations for each grade level.  It is extremely important that teachers are aligning their teaching to state 

standards. To that end, teachers must know what material students have learned and mastered in previous grades, 

know what material they are responsible for getting students to master in the current grade and know what new 

academic content students face in upcoming grades.  Without a united focus on standards, schools cannot provide a 

comprehensive approach to education. 

Teachers at BCF use a standards-based, aligned curriculum, which is formed by breaking the state standards down 

into units of study and using the LEAP 2025 assessment guides to determine the areas of greatest priority for each 

subject and grade. Teaching with the state standards ensures that students are prepared for state assessments with the 

level of rigor needed to apply their knowledge. Additionally, teachers familiarize themselves with the format and 

types of test questions and use these same types of questions on their own weekly classroom assessments. BCF uses a 

common schedule of assessed standards to allow for collaboration among teachers.  

While the curriculum is aligned to the Common Core State Standards (CCSS) and Grade Level Expectations (GLE), 

it is also aligned to a system-wide Schedule of Assessed Standards (SAS) that forms the basis for quarterly interim 
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10 The Achievement Network, a recent recipient of the Invest in Innovation (i3) federal grant, is a local service provider that supports the use of data in schools 

across New Orleans.  
11 This practice is based on the Mastery Charter School model of instructional feedback and coaching. http://www.masterycharter.org/MasteryModel.html 

assessments with the Achievement Network (ANet).10 These assessments allow us to track student mastery towards 

state standards, but also generate comparative data that give us a sense of how our school is progressing compared to 

other schools in the city and throughout the country. The alignment as a network of schools encourages collaboration 

between teachers. If something is working well in one classroom, teachers have a chance to discuss teaching methods 

and share ideas with one another across schools.  

 

Focus on Planning                                                                                                                                        
Strong planning is the catalyst to great lesson implementation. Teachers at BCF are trained on how to use the lesson 

and unit planning process to maximize their effort in the classroom. Though we will use a variety of purchased 

curriculum to support the teaching of standards-based objectives, all lesson planning is done by teachers with CCSS, 

GLEs and ANetôs SAS as our guide. At the beginning of the year, teachers plan their yearly units to ensure overall 

coverage of the standards.  Long-term planning and curriculum mapping are completed before the school year begins 

and done horizontally and vertically to ensure instruction is aligned over the course of a student’s time at the school. 

All teachers lesson plan with the support of school leadership and build assessments of skills taught into their school 

year.  

Our Instructional Coaches (ICs), one for PK-4 and one for 5-8, are responsible for training and supporting staff on 

using the lesson and unit plan format for BCF. In addition, the ICs read and give feedback on all lesson plans, 

ensuring that high-quality lessons are in place before students enter the building. For beginning teachers, we expect 

each part of the day to be scripted out in entirety. This practice is used to develop teachers’ awareness of each item 

that goes into a lesson, including giving directions, managing transitions and collecting the exit ticket.  Too often, 

poor planning leads to chaos in the classroom when materials are missing or students aren’t given proper directions. 

Scripting each item out, though time consuming, helps our newest teachers build their delivery skills. ICs also 

observe and meet with teachers to coach on instructional methods.11  

In addition, teachers have ample planning time built into the school day to ensure that the planning process is 

prioritized and supported by the school leadership. Several different types of meetings must take place, including:   

• Department (subject area) meetings 

• Team (grade-level) meetings 

• Student Assistance Teams (SAT) or Response to Intervention (RtI) meetings 

• Division (either PK-4 or 5-8) meetings 

• Whole school meetings 

• Parent Meetings 

• Individual coaching meetings with the ICs 

• Individual meetings with the Principal  

• Planning meetings for events, trips, or assemblies 

 

Elementary school teachers in grades PK-2 will plan collaboratively with their team with each teacher taking 

responsibility for planning lessons for the grade each week. This ensures instructional consistency and minimizes the 

work done by each teacher. In grades 3-8, teachers plan together in clusters of subject-specific groups supported by 

the Instructional Coaches. In the school day, planning time is sacred and often attended by school leadership. In 

addition, teachers are expected to meet after school several times a week from 4:00-5:00 pm. This planning time was 

deliberately built into the work day so teachers had a dedicated time to meet and plan. This deliberate approach to 

lesson planning is undertaken with every aspect of the school. When we attend a field trip, hours of planning go in to 

the event to make sure that every detail is accounted for beforehand. This way, teachers’ attention can be focused on 

students because the plan is complete and effective for learning.   

 

Data-Driven Instruction                                                                                                                               
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12 Our partnership with The Achievement Network will include the purchase of interim assessments. In addition, The Achievement Network provides training 

for all teachers on assessment creation, coaching for school leadership on leading data meetings, and support for the whole school use of data.   
13 This format for evaluating data is taken from the work of Paul Bambrick-Santoyo. His book, Driven By Data, (2010) is a reference book of best practices in 

using data to drive instruction in schools.  

 BCF teachers are committed to the constant pursuit of information about student learning. Teachers at BCF use 

assessments to guide their planning and teaching. During student orientation, all students are assessed for their 

reading level using DIEBELS Next, Lexia and iReady assessments. In addition, students take basic skills tests in 

math to determine their particular level. PK-1 students take the required tests for early literacy and basic skills tests 

(DSC and DIEBELS Next). Data from these assessments guides our placement of students in intervention groups and 

allows us to tailor each child’s education program to their specific needs.  

Additionally, teachers use data walls that are organized around state standards. This way, teachers can see quickly 

who has mastered which standard and which students need additional work in which areas. This also eliminates 

confusion when a student’s grade in the class is linked to multiple mastery skills. At BCF, student performance on 

assessments and classroom work is recorded in each student’s academic grade. Student performance on homework 

completion is recorded on their paycheck or behavior tracker. This enables the student grade to match their mastery 

level as opposed to their effort. The penalty for not doing their homework has two facets: you lose paycheck dollars 

or behavior points (and thus rewards) and you may not perform as well on assessments and classwork. This also 

allows clear communication to families about student performance.  

Teachers plan their curriculum for the year by beginning with the end in mind. Because the LEAP 2025 will be our 

final assessment of skills mastered, teachers will study the test to determine which skills and knowledge are assessed 

most frequently and what kind of rigor is necessary to master the standards tested. Rather than assisting teachers to 

“teach to the test,” this practice enables teachers to prepare students appropriately so that at the end of the year the 

LEAP 2025 actually assesses the standards and skills rather than our students’ familiarity with the test format and 

question stems. 

Assessment will be a regular part of each classroom teacher’s planning each week. When teachers turn in lesson 

plans to their respective Instructional Coaches each Wednesday, they are required to have planned their assessments 

for the week. Teachers use assessments to determine their own instructional progress as well as the progress of their 

students. Using anecdotal evidence, exit tickets, quizzes, skill tests, weekly assessments and unit tests in their 

classroom, teachers determine whether students are meeting achievement goals for the subject area.  

At BCF, we use formative assessments systematically so that we can determine the learning needs of our students 

daily.  These assessments also help inform teachers of the effectiveness of their teaching.  Interim assessments help 

determine student progress on mastery of standards and inform teachers in their future planning.  Through the use of 

ANet, iReady and Lexia data, targeted intervention programs are formed in order to build capacity in the school 

building around the use of data. 12 

With ANetôs interim assessments, teachers are able to immediately identify the students who need extra help toward 

particular standards. In addition, teachers can easily identify what standards need to be re-taught or reviewed more 

rigorously. Our belief is that no matter the curriculum used, state standards should guide instruction and the level of 

rigor on the LEAP 2025 should guide the kinds of problems and questions students see in their classrooms 

throughout the year. While students must work on basic skills, the LEAP 2025 rarely asks strictly computational or 

explicit information questions. To address this, BCF students do plenty of computation problems, but they also tackle 

word problems and inferential questions to increase the rigor in our daily instruction. By familiarizing themselves 

with the CCSS, GLEs and SAS, BCF teachers are able to challenge students and prepare them to apply their 

knowledge on the LEAP 2025.  

Results from our quarterly assessments are transformed into data to use in teacher conversations following each 

administration of the assessment. A full data day13 following the assessments is built into the school calendar so that 

teachers have time to analyze the data, reflect on their teaching practice and make a plan for re-teaching standards not 

mastered. This process is designed to help teachers tailor their academic assessments to the LEAP 2025. ANetôs 

interim assessments enable us to make our instruction more relevant during the year. Teachers are held accountable 

for producing results inside their classroom. Students need to make progress towards basic or mastery-level 

achievement on the LEAP 2025 and teachers reflect on this progress quarterly. By the time that our students take the 
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LEAP 2025, it is expected that our teachers should be able to predict their scores because they are so familiar with 

their students’ progress.  

Another benefit is that regular LEAP 2025-like assessments improve teaching: data on student performance can 

impact lesson design as well as help teachers understand what they have taught well and what they need to re-teach. 

A re-teaching week is built into the schedule after each data day, allowing teachers the chance to plan for a review of 

standards not mastered. This cycle of teach, assess and re-teach forms the basis of our instructional program and 

allows teachers to fine-tune their teaching.  

 

OPSB Specific Questions: 

 

1. What is the evidence of success of the academic model you are proposing? Is the model being used 

elsewhere? If so, where? What have been the results?  

 

The Better Choice Foundationôs (BCFôs) educational program is built upon the best practices of the highest 

performing college preparatory charter schools serving similar low income, minority, and at-risk student populations 

in various urban cities across the country. All of our supplemental curricula have proven results from their 

implementation at Achievement First, KIPP and Mastery Charter Schools – all successful charter management 

organizations with dramatic performance results as their low income and minority student populations outperform 

relevant district and state-wide benchmarks on rigorous, state and national standardized exams. 

 

2. An explanation of how this model is appropriate for all students and will lead to higher levels of academic 

achievement for the target population.  

 

As a Recovery School District (RSD) charter school (and a future Orleans Parish School Board [OBSP] school), and 

given our open admissions policy, per EnrollNola and OneApp, BCF expects to serve a student population that is 

reflective of the RSD as a whole. Consequently, we anticipate that between 95-100% of our students will qualify for 

the state’s “At-Risk” designation. Additionally, as part of its mission and charter, BCF explicitly seeks to educate the 

most underserved students in Orleans Parish and will conduct recruitment, admissions and marketing activities 

accordingly.  We do not shy away from enrolling low income or special education students – we consider “at-risk” 

students to be our target student population and at the core of the design of our educational program.  Moreover, 

given that we will be a takeover school, we expect to inherit many of the at-risk children already attending RSD 

schools, specifically, McDonogh #42 (Mc 42).  

 

BCF is designed to effectively educate children who are considered “at-risk.”  We implement many of the same 

strategies that have been effective in other urban school settings.  We supplement the comprehensive curriculum with 

research-based programs and curricula materials designed to meet the needs of students who are academically 

deficient.  In addition, our daily schedule includes time to focus on foundation math and reading skills as well as 

classes that focus on Common Core State Standards mastery.  These options allow academically “at-risk” students to 

make multiple grade-levels of progress in one year, mastering foundational skills while also progressing through 

Louisiana’s Student Standards. Additionally, our targeted interventions allow for discrete and specific remediation 

and tutoring that are designed to meet the needs of each individual child.  

 

BCFôs entire approach to education is one that addresses meeting the needs of students at-risk of academic failure.  

The school’s philosophy of helping students achieve academic success through hard work and a longer school day 

and year is specifically tailored to students who are struggling academically or behaviorally when they arrive at the 

school. This promotes a strong sense of community and academic excellence. BCFôs leadership teams and teachers 

encourage students to have a positive attitude towards learning. BCF teachers deliver a wide variety of successful 

research-based strategies, including differentiated instruction activities, utilizing technological resources, 

implementing a tiered based grouping system, and cooperative learning structures to ensure academic achievement. 

Students are empowered to increase academic performance by meeting or exceeding set expectations. 

 

BCF students are aware of their expected behavior as documented in our school contracts and student compacts. 
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They share in a sense of accountability and take full responsibility for their actions. There is a clear understanding of 

the rewards and consequences. Behavior is documented using our daily behavior trackers. We strive to maintain a 

strong relationship between our teachers and students. In addition, social structures in place include a vibrant club 

activity plan for all students and two specialized middle school clubs called Dora’s Sisters and its male counterpart, 

Cole’s Cougars. These clubs are designed to build confidence in our young people and teach them to provide 

community service, learn and discuss gender specific characteristics, participate in fun activities and grow with the 

support of others. 

 

BCF considers parents full partners in the educational and social experience of the students. Beginning on the first 

day of school, parents and students are asked to make a “Commitment to Excellence” by reviewing with their 

child(ren) BCFôs expectations and their responsibilities, as outlined in a student-parent-school compact. This 

compact will empower each student to build a high rate of academic success and improved self-esteem. Each family 

is required to familiarize themselves with the school’s policies and procedures. BCF will continue to use at Mc 42 its 

existing behavior contract as a reminder of this commitment. Parents and students will sign both contracts. The 

leadership team, faculty and staff of BCF schools use this agreement as a partnership with parents and students in 

sharing the responsibility for improved academic and behavioral student achievement. 

 

 
 

 
 

 

Operations and Schedule 
(1)  Describe a day and a year in the life of a student at your school. Provide a weekly student schedule and a 

calendar of special events that will happen throughout the school’s inaugural year.  
(2) Aside from the academic structures you have already addressed, describe the structures, policies, and practices 

you will implement that are essential to operationalizing the mission and vision that you identified. 

OPSB Specific Questions 1. Provide, as Attachment 2, School Calendar and Schedule. 
 

 
TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

Daily Classroom Instructional Methods 
These instructional methods are implemented in the classroom daily, and responsibility for executing them resides 

with each teacher. Better Choice Foundation (BCF) Instructional Coaches will continually work with teachers to 

ensure that these are implemented effectively and daily.  

Instructional Consistency                                                                                                                             
BCF uses instructional consistency to reinforce the team approach to instruction. Each teacher uses the same lesson 

plan format in OnCourse, unit plans and assessment formats, and each grade-level team of teachers will use similar 

procedures, language and curriculum templates. In the middle grades, where students are rotating between classes, 

the use of common procedures and language reduces the time it takes students to adapt to each classroom and 

supports teachers in implementing their curriculum. Among the items that teachers will use in common are:  

  

• Board configuration (including Do Now, Homework, Lesson Objective) 

• Transition procedures 

• Grading procedures 

• Songs, chants, rituals 

• Lesson Plan Template 

• Assessment templates and procedures 

• In the lower grades curriculum is shared within a team 
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Lesson Cycle                                                                                                                                                     

At BCF, all teachers use the lesson cycle that includes guided and independent practice. This pedagogy is designed 

to give students a chance to absorb information, practice the skill with the guidance of the teacher and then practice 

the skill alone. Every class or module of study includes a lesson, a guided practice with the teacher guiding students 

through the lesson, followed by students working independently with the teacher circulating.  

Spiraling Every Day                                                                                                                                         

All students need constant review of standards and skills taught previously. In every class, students spiral through 

previously mastered standards and skills as a part of their daily practice. It is the teacher’s responsibility to 

determine which skills to spiral, though a priority is placed on those standards and skills that students previously 

showed difficulty with or are “power standards,” and relate to a variety of other necessary skills. At the start of each 

subject, a “Do Now” is used for the purposes of spiraling. Teachers also build spiraling into the lesson when a new 

skill is related to a previously taught skill. Also, homework can contain spiraling to keep students practicing 

mastered skills.  

Daily Use of Data                                                                                                                                      

Though a significant amount of data will be generated by school-wide assessments, each teacher uses data in their 

classroom to improve teaching and check for student understanding. Exit tickets are a common practice, giving 

teachers immediate data on which students mastered which skills in the class that day. Teachers enter exit ticket 

data in a common spreadsheet which is reviewed by the Instructional Coaches nightly.  In addition, teachers are 

trained in checking for understanding during each class period. This practice immediately increases the instructional 

quality because the teacher does not have to wait until the end of the class to make course corrections or tweak 

instruction. BCF teachers are constantly checking for whole class understanding during their lessons and during 

independent practice, circulating and making sure that each student is practicing the skill correctly.  

Purposeful Homework                                                                                                                                     

All BCF teachers are trained on using homework to reinforce skills and standards learned in their classroom. We 

have too often seen homework used as busy work and time filler and we believe this is a wasted opportunity to 

further the instruction from the classroom. In addition, we believe that checking and grading homework is of the 

utmost importance. In order to prepare our students for high-performing high schools and college, students must 

learn that homework completion is at the core of their responsibilities. Parents, too, are involved in this effort and 

are required to check daily planners and sign their child’s homework each night. All homework will be checked by 

the school daily and students who do not complete their homework will face consequences like lost money on their 

“paycheck” or points in daily behavior trackers. In grades 3-8, students will be required to completed unfinished 

homework during lunch at a silent table or during their enrichment time.   

BCF celebrates the hard work and achievement of its teachers and students. Drawing on personal experience with 

school transformations and lessons learned in high-performing schools, BCF has developed a system that 

implements proven instructional strategies for producing excellent academic performance in at-risk populations. 

Our approach is student-focused. The key to our success is a constant re-evaluation of our methods and adjustment, 

as needed, to find success with individual students. By focusing on measurable goals, teachers and administrators 

are able to closely monitor student progress and teacher effectiveness. We measure our success by the number of 

students who have demonstrated significant positive growth in both academic and social areas and we relentlessly 

focus on doing everything possible to ensure that our students succeed.  

 

(2) Aside from the academic structures you have already addressed, describe the structures, policies and practices 

you will implement that are essential to operationalizing the mission and vision that you have identified. 

School Operations 
Transportation, Food, and Health Services 

The Better Choice Foundation (BCF) provides transportation for all of its student body. BCF utilizes the services 

of a local bus transportation company (BCH) to provide these services. Based on current enrollment, it is estimated 
that Mc 42 will need approximately eight regular buses. We are uncertain if it will need a lift bus, but BCF 

currently contracts for one with BCH, and we will contract as needed. The cost of these services is funded through 

the Minimum Foundation Program (MFP). The cost estimate of approximately $1,000 per student per year is based 

on our currently contracted costs. 
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BCF also provides students with a nutritious breakfast, lunch and afternoon snack daily through contracted services 

with Chartwells. We participate in the National School Lunch Program and provide lunch applications as a part of 

the registration packet; however, it is anticipated that Mc 42 will be a 100% free lunch school, as is our current 

school, Mary D. Coghill Charter School. The School Lunch Program provides a revenue of approximately $5.26 

per student per day to cover breakfast and lunch.The Principals at respective BCF schools select for hire a full-time 

nurse for our schools. The nurse will also provide ongoing training for several of our staff in CPR, first aid and 

medication, as well as other child-specific procedures which are critical for the safety of our student population. In 

addition, the nurse is responsible for assisting in the development of partnerships with area to organizations to 

provide immunizations, dental and eye care for our students. 

BCF sees partnerships or contractual relationships with the following as central to the school’s operations. 

1. Chartwell’s to provide food services 

2. BCH bus service company for transportation of students 

3. Cox Communications the phone and internet services 

4. Sean Bruno, licensed CPA, to provide fiscal management and financial oversight 

5. Bruno & Tervalon, LLP, public accounting firm, for annual audits 

6. Taylor for general maintenance contract 

7. Schindler for elevator maintenance 

8. Arrow pest control 

9. Heritage Food Services provides maintenance and kitchen repairs 

10. An insurance broker will be utilized to provide the best insurance options for school property 

11. Mutual and United Health care insurance companies to provide insurance for school personnel 

12. Independent contracted services related to the special education needs of our student population, 

including evaluations, Occupational Therapy, Physical Therapy, Speech and Language, Gifted and 

Talented, English Language Learners, etc.  

13. Paychex payroll company to process our bi-weekly payroll 

14. Synergy to monitor the BAS 

15. Selected financial institute for employee retirement plans 

16. PowerSchool, Special Education Reporting (SER) System and other resources for data collection 

17. Intelek Company for networking and issues with the main server 

18. River Parish Waste Management service for twice-weekly trash removal 

19. New Orleans Security to provide in-school security officers and assist with monitoring the building 

for alarms 

20. Sonitrol and Educational Electronics  external monitoring companies  

    for fire and security monitoring during school hours and after-school 

Insurance Coverage 

The Better Choice Foundation will provide the following insurances at McDonogh 42: 

• General Liability 

• Employers Liability 

• Employee Benefits Liability 

• Auto Non-Owned liability 

• Excess Liability 

• Employment Practices Liability 

• Educators Legal Liability 

• School Board Errors and Omissions (Directors and Officers Insurance ) 

• Workers’ Compensation, Employer’s Liability Insurance 

• Sexual Abuse/Misconduct Liability 

• Crime/Employee Dishonesty 

• Property 
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• Student Accident 

• Flood Insurance 

• Employee Medical 

Safety and Security 

The Principal of Mc 42 will select for hire, security and safety personnel to patrol and monitor the school site 

before and during school hours. In addition, there will be security cameras strategically placed around the campus 

which the security personnel are responsible for monitoring. BCF will also hire an external monitoring company 

for during school and after-school hours monitoring.  This company will report any breach of security and notify 

the appropriate personnel (police, fire etc.). 

Salaries and Benefits 

BCF provides a competitive salary and benefit package to all of our full-time employees. BCF currently follows the 

Orleans Parish School Board’s salary schedule (plus 10%) for its salaried employees. Additionally, the benefit 

ranges for our employees are from 17-22% of the employee’s salary. BCF provides 80% of the employees’ medical 

insurance premium, with the employee being responsible for the addition 20% as well as the cost for adding spouse 

and dependents. A group rate for dental, vision and disability insurances is offered. The Board allocates 16.6% of 

the salary for the selected retirement package.  BCF does not participate in Teachers’ Retirement System of 

Louisiana. 
 

 
 

 

Measurement and Remediation 
(1) Describe the systems you will use to reflect on your school’s progress towards achieving its goals and to make 

course corrections as necessary.  
 

OPSB Specific Questions 1. What are your assumptions about student baseline performance? 
2. How will you verify these assumptions? 
3. (If applicable), describe your high school graduation requirements. 
4. What pupil performance standards will you use? 
5. How will you continue to measure student performance against standards? 
6. How are teachers trained to perform interventions? 
7. What is the plan for pupil progression/retention? 

 
TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

Curriculum 

BCF integrates effective traditional and contemporary teaching methods to create a dynamic learning environment 

for all students. Our students are offered a rigorous and challenging curriculum to excel in all academic areas. The 

educational program at BCF is a collaborative effort of the learning community, where students, teachers and 

parents learn to work and problem-solve together. Our mission is to educate, empower and motivate the future 

leaders of New Orleans, Louisiana and beyond by infusing the latest technological resources with competent 

education professionals; while creating an educational environment that fosters academic excellence, and 

challenges young minds to exceed the highest levels of educational expectations in every academic field. 

In addition to preparing our students for academic success, we seek to develop a strong sense of responsibility and 

leadership in each child. At BCF, we want our students to take personal ownership of their successes and failures, 

regardless of their backgrounds or previous experiences. This includes sound decision-making, an ability that is 
becoming critical in our ever-changing world. Students must meet high expectations academically, behaviorally 

and be able to use technology for meaningful learning opportunities. Our teachers work with students and parents 

to promote the responsibilities necessary for success both in and out of school. Students will sign a Commitment to 

Excellence contract, wear uniforms and abide by a team approved code of conduct. 
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At BCF, we also institute an appropriate learning program for each child in order to fulfill our own promise of high 

expectations. We believe learning ability, special education status or emotional need do not hinder achievement. 

We understand that students at Mc 42 will begin the 2017-18 school year at various academic levels, with most at 

tiers 2 and 3. The school’s leadership team will determine student academic needs through multiple diagnostic 

testing tools. Using data results from programs such as DIBELS Next, iREADY, Lexia, the Achievement Network 

(ANET) and previously administrated summative assessments. We believe in meeting an absolute standard, but 

also believe in creating measurable goals along the way that inspire and motivate students to keep working hard. 

These goals are incorporated into all testing which students take throughout the year to measure progress. We aim 

to inspire our students to believe in themselves and, through our highly effective academic program, exceed their 

personal goals. 

BCF implements concurrent academic and enrichment programs. The main academic components of our 

curriculum include an intensive reading program, writing, math, science, social studies and technology. BCF 
focuses on a set of teaching and learning principles composed of three major elements: (1) Common Core State 

Standards, (2) BCF Essential Skills, (3) Student-centered Instructional Strategies. BCF provides its students with a 

rigorous, technology-rich, standards-based curriculum. The academic program at BCF relies on both curriculum 

standards explained in the Common Core State Standards and best practice instructional strategies. 

The Curricular Model and Focus 

BCF is committed to implementing programs, curricula and school structures that have proven results in high-

performing schools across the country. We have based our instructional design on our own history of performance, 

testimonies from other successful schools around the country as well as our own research into programs that work 

in schools with similar populations. 

Very few of our lessons are scripted, but they are grounded in proven curriculum and guided by relevant assessment 

to determine progress. We have seen innovative curriculum fall short when the only assessment to judge the 

standard is the LEAP 2025 test. By that time, it is too late to make a difference for students, and such experimenting 

is unsuccessful for student achievement. Curriculum must be grounded in high standards so that the teacher is clear 

on the specific attainable goals for his or her students. 

BCF is focused on preparing our students for high school, college and beyond. Our unwavering faith in our 

students’ potential, as well as our commitment to developing effective and inspiring educators builds the 

fundamental basis for our instructional model. The BCF curriculum and instruction program includes educational 

elements that will continue to grow and dramatically raise student achievement, create a culture of respect and joy 

and maximize the efforts of school-based leadership. These elements are based on best practices in urban, high-

performing public schools whose students are achieving at the highest levels. These main elements are: 

• High Expectations for Academics and Behavior 

• Standards-based Curriculum Mapping 

• Technology Integration 

• Core Knowledge Sequence Curriculum aligned with Louisiana Student Standards 

• Instructional Models That Have Proven Results 

• A Structured and Orderly Learning Environment 

• Healthy Environment, Healthy Relationships for Learning and Teaching 

• Outstanding Teachers and Outstanding Support 

• Common Values for Character, Leadership, and Responsibility 

• Rigorous Goals that Motivate 

• Partnership with Parents 

• Quality Enrichment and Extracurricular Activities 

High Expectations for Academics and Behavior 

The Better Choice Foundation (BCF) maintains high expectations for our students because we believe in the 
unlimited potential of each child. We believe that every student who enters our building can learn and succeed in a 

safe and high-performing academic environment. A culture that communicates high expectations will counteract the 

negative messages our students may have received and allow students to believe in their academic and social 
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abilities. Having such expectations for each student means understanding the absolute standard a child must reach. 

This knowledge creates the building blocks for an engaging academic program that motivates students to persevere 

in the face of adversity. These standards are not used to weed out or dismiss students who are not achieving. 

Instead, they push students to improve the quality of their work, work hard to meet a new challenge and reach 

beyond what they thought was possible. High expectations give students a standard to reach for with talented and 

inspiring educators to assist them along the way. 

Students at BCF schools are encouraged to work toward being independent learners. Students who tackle problems 

on their own and are motivated to produce the highest-quality work. Developing a strong work ethic in students for 

their class work and home work is also essential to achieving this vision. Teachers will help students to develop the 

habit of completing quality work on-time. Students who fail to hand in homework, or who hand in unfinished or 

poor quality work, will miss desirable activities in order to complete or redo their work. 

Standards-based Curriculum-Mapping 

Curriculum-mapping is a process for documenting operational curricula, analyzing that curricula through all grade 

levels and subject areas, systematically refining the curricula to improve flow, continuity, and rigor of instruction 

and managing the process of sustainability. One purpose of using this mapping system is to ensure that all 

necessary standards that are tested by the state are addressed. Another purpose is to help align curricula vertically 

and horizontally. The curriculum data accumulated from this process will allow our team to make critical decisions 

about how to improve our collective practice and increase student achievement. 

Common Values for Character, Leadership, and Responsibility 

At BCF, we believe that a values-rich environment inspires students to work hard, take leadership and treat others 

with respect. We reinforce our school values in the classroom, during assemblies, in the hallways, in written 

communication with parents, and on banners, posters and displays around the school. Constant repetition of our 

values motivates students to aspire and to achieve. This helps them develop an ethos of continual self-

improvement and concern for the well-being of others. We believe in having a safe environment which include 

anti-bullying campaigns, conflict resolution and non-violent strategies applied daily. 

BCF believes in explicitly teaching values. We’ve identified a set of values that, if followed, that will lead to 

success in school and in life, and we explicitly communicate and reinforce them throughout a child’s school years. 

Character-building activities begin on the first day of school. Students are explicitly taught expectations for 

behavior and respect, and through stories, songs, lessons, and activities, are asked to reflect on their personal 

development. In each grade, value lessons taught regularly will introduce our students to powerful stories of 

people living the values we believe will develop them into outstanding individuals. Opportunities for leadership 

are present in every grade, from the line-leader in kindergarten to the student body president in 8th grade. 

As part of our PBIS program, we plan rewards for students who are good examples of our value system. We 

develop age-appropriate ways to demonstrate and practice leadership and responsibility so that, when our students 

graduate, they have a foundation to build on for later success. We believe that, in addition to teaching students to 

utilize technological resources to pursue excellence in all fields of learning and empowering students to increase 

academic performance by setting high expectations, we must also prepare every student for lifelong learning. 

Rigorous Goals that Motivate 

BCF strives to make our schools inspirational and motivational: inspirational in terms of setting high goals and 

working towards meeting and exceeding those goals, and motivational in terms of the quality of experiences and 

relationships that provide students with a desire to achieve and participate as responsible citizens in the school 

community. 

In studies and texts about school transformation, goal-setting is noted as a significant driver of success. In addition 

to meeting student achievement goals, performance-based outcomes are expected for students, teachers and all 

school staff. Building individual and collective responsibilities among the community help us achieve our 

rigorous goals. Built into our school structure are a variety of ways for students to mark their progress on 

particular achievement goals. For teachers, monitoring student progress towards goals is the basis of ongoing 

conversations about teacher accountability and student attainment are held during weekly professional learning 

communities.  

Quality Enrichment and Extracurricular Activities 

Enrichment time and extracurricular activities support the academic and culture systems of the school, as well as 
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provides planning time for teachers. BCF believes that exposing students to a variety of activities and experiences 

enriches their education. Extracurricular activities can also be taken away from students who do not follow the 

academic and behavioral expectations of the school. 

Learning Environment: Class Size and Class Structure 
The Board of Elementary and Secondary Education has set specific limits on the maximum sizes of classes at 
various grade levels. The maximum enrolled in grades K-3rd grade is 26 students and the maximum in grades 4-12 
is 33 students. These limits do not apply to activity classes such as physical education, chorus, band and other 
classes without maximum enrollment standards. Students in PreK-3rd grade are in self-contained classrooms. At 
Mc 42, some PreK-3rd grade classrooms will have a classroom teacher and a paraprofessional according to 
student needs. In addition, enrichment teachers swill provide support to all core teachers in the building. In grades 
4th through 8th, classrooms are staffed by one content-specific classroom teacher. Lead teachers are supported by 
designated associate teachers and instructional paraprofessionals who conduct small group instruction. Physical 
Education, Music and Language/ Visual Arts are taught by specialists throughout PK-8th grade. Additional school 
instructional staff include special education teachers, reading teachers, science teachers, computer teachers, 
mathematics teachers, and Speech Therapist. The size of the classes for teaching and learning will affect students’ 
education in various ways.  

The following is BCFôs plan class sizes, teacher and staff support at Mc 42: 

 

Grade Number 

of 

Sections 

Number of 
Students 

per grades 

Number of 
Teachers 
per grade 

Number of 
Paraprofessionals 

per grade 

Number of 
Associate 

Teachers per 
grade Pre K 2 40 (20 per HR) 2 2  

K 2 50 (25 per HR) 2 2  

1st Grade 2 54 (27 per HR) 2 1  
2nd Grade 2 44 (22 per HR) 2 1  
3rd Grade 3 60 (20 per HR) 3    1 

4th Grade 3 60 (20 per HR) 3    1 

5th Grade 3 60 (20 per HR) 3    1 
6th Grade 3 60 (20 per HR) 3    1 
7th   

Grade 
2 46 (23 per HR) 2  1 

8th Grade 2 46 (23 per CR) 2  1 

Total 24 
Sections 

520 
Students 

24 
Teachers 

6 
Paraprofessionals 

6 
Associate 
Teachers Structure 

Primary students in grades PreK-3rd will attend self-contained classes with music and language based 

enrichments. Elementary students in grades 4 and 5 and middle school students in grades 6, 7 and 8 will attend 
departmentalized classes. Qualified teachers will teach core subjects: reading, math, ELA, science, and social 

studies. Students will rotate with entire homeroom classes. Creative scheduling is used to provide enrichment, 
resource instruction and/or interventions for individual students with additional academic needs. Two science 

teachers will teach science to 4th 
 
through 8th grade students. 

In keeping with our organization’s mission to – increasing academic performance by setting high expectations – 

BCF is committed to retaining and recruiting qualified, effective teachers who provide educational and support 

services to our students. To assist teachers with this endeavor we are going to place associate teachers and 

instructional paraprofessionals in selected classes. 

Instructional Methodology and Strategies 

At Mc 42, BCF will continue to focus on a set of successful teaching and learning principles. Teachers have 

freedom and creativity in how they teach, but they always use the standards as a guide. All curricula chosen or 

designed is aligned with Common Core State Standards as well as Grade-Level Expectations and ANetôs 

Schedule of Assessed Standards. Teachers create curriculum maps that shows how and when each standard is 

covered and indicating what, if any, supplemental materials or accommodations are made. 

For Mc 42, the CEO of BCF and its leadership teams will design and execute informative professional 

development study sessions on books such as How to Teach So Students Remember by Marilee Springer, Teach 
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Like a Champion by Doug Lemov and A Framework for Understanding Poverty by Ruby Payne, just to name a 

few. Each teammate will receive copies of the texts, with written guides for presentations. All teachers will be 

trained in Cooperative Learning, Differentiated Instruction, and Effective Questioning Strategies. Teachers will 

be encouraged to use multiple approaches in their classrooms, depending on the content being covered, student 

readiness and the learning styles of their particular students. A teacher may approach a given skill or concept 

differently based on his or her knowledge of students’ academic strengths and areas for improvement. BCF 

expects its teachers to use their judgment regarding which particular instructional strategy is best for each 

situation. 

BCF will also offer intense professional development on Technology-Based Instruction. This instructional 

strategy will combine the use of the latest innovations from research-based technology instruction and the 

combined human intellect of a skilled team of educational specialists to improve the overall student performance. 

At Mc 42, the administration and faculty will work together to create a professional environment in which 

expectations are clear, faculty opinions and ideas are respected and ongoing support and professional development 

are given to allow teachers to excel in their positions. To best meet the needs of the students and the teachers, 

instructional leaders at BCF encourage the use of a variety of teaching methods using technology in the 

classroom. Our continued partnership with the Achievement Network and the Center for Development & Learning 

will provide ongoing professional development that keeps our teachers focused on alignment of curriculum, 

instruction and assessment to state standards. 

At Mc 42, BCF will build its teaching practices around sound curriculum standards and push students to exceed 

those standards. Content area teachers will meet during the summer and at designated points throughout the year to 

plan and revise curriculum and instructional strategies. This regular process allows for the constant recalibration of 

teaching and learning practices and matching them to student needs. The instructional leadership team and all 

grade group sessions will track the progress of instructional strategies and make successful adjustments weekly. 

According to Wiggins and Mc Tighe and their “backward design strategy,” our teachers will start with classroom 

outcomes and adjust the curriculum, choosing activities and materials that help determine student ability and foster 

student learning. 

Beyond teaching to meet the standards, we plan for students to exceed the standards. In keeping with our mission 

to pursue excellence in all fields of learning, teachers will create Student Learning Targets (SLTs) by using data to 

identify where students are and by charting a plan to move them into higher performance levels. BCF will closely 

monitor implementation of the curriculum through classroom observations, formative and summative evaluation 

and tracking weekly lesson plans. 

At BCF, the foundation of our school’s academic structure can be found in a Core Instructional Set. These include 

whole-school instructional methods that will cause students to achieve at high levels and allow students who are 

behind or need intervention to demonstrate improvement. To further support these academic structures, all 

teaching staff will utilize the classroom instructional methods in the core set plus other research-based practices. 

These methods are based on methods demonstrated in high-performing schools across the country and represent 

best practice for the whole school and in the classroom. 

Technology Integration 

Technology is a very important component of the BCF curricula. Our technology curriculum and integration 

strategies are designed to teach curriculum objectives and technology to students in grades PK-8. It will ensure that 

all students are competitive in technology and on the cutting edge. Technology offers many tools to support high 

academic achievement. 

It is the goal of BCF for all its students to have full command of basic hardware and software for publishing, 

creating presentations, and research skills. Technology is also one of many instructional tools that allows our 

teachers to possess a larger arsenal of instructional strategies to teach their respective subjects. 

It is the philosophy and mission of BCF that technology in the classroom is essential for both the teacher and 

student as a useful and necessary tool. BCF plans to have at least three computers in each classroom at Mc 42, as 

well as computer lab and one mobile lab per grade-level. All computer resources are used to allow students to 
complete written work, conduct research, interact academically, respond to computerized assessment formats, etc. 

A full-time technology teacher will expand the students’ proficiency in basic computer software programs and will 

teach students the critical thinking skills necessary for conducting successful searches and navigations of the 

Internet. Part-time technology support services are retained to keep all technology in the building functioning and 
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viable. 

BCF will ensure that technology becomes an integral part of how a classroom functions at Mc 42. Technology 

Integration is defined as the use of technology resources – computers, digital cameras, CD-ROMs, software 

applications, the Internet, Smart Boards, student response systems, etc. in daily classroom practices and in 

management of the school. At BCF, technology is accessible and readily available for 21st Century tasks. 

Teachers will routinely use technology to accomplish curriculum goals and help students reach individual goals. 

Priority Technology Outcomes 

1. Utilize instructional tools to enhance and improve instructional methods. 

2. Enhance individual achievement through assessment technologies. 

3. Enable new forms of student expression. 

4. Build higher order thinking skills by allowing students to interact with information in multiple ways. 

5. Facilitate professional development opportunities and enhance instructional support. 

Focus on Planning 

Strong planning is the catalyst to great lesson implementation. All lesson planning is done by teachers with the 

Common Core State Standards and Grade Level Expectations as our guide. At the beginning of the year, teachers 

plan their yearly units to ensure overall coverage of the standards. Long-term planning is completed before the 

school year begins and done horizontally and vertically to ensure instruction is aligned over the course of a 

student’s time at the school. All teachers will collaborate in lesson planning with the support of school leadership. 

Assessment of taught skills is built into the academic plans. 

The Leadership Team is responsible for training and supporting staff on using the lesson and unit plan format and 

delivering quality lessons. In addition, the Leadership team reads and gives feedback on lesson plans, ensuring that 

high-quality lessons and assessments are a daily priority. In addition, teachers have ample planning time during the 

school day to ensure that the planning process is prioritized and supported by the school leadership team. Several 

different types of meetings must take place, including: Department (subject area) Meetings; Teams (grade-level) 

Meetings; Data meetings; School Turnaround Meetings, Parent Meetings. 

Data-Driven Instruction 

BCF teachers are committed to the constant pursuit of information about student learning. Teachers at BCF use 

assessments to inform their planning and teaching. At the beginning of the school year, students take basic skills 

tests in math to determine their numeracy levels. Pre-Kindergarten and Kindergarten grade students take the 

Developing Skills Checklist (DSC) and other curriculum required tests for early literacy and basic skills. 

Kindergarten through 3rd grade students will take DIBELS Next at the beginning of the year, and again in the 

winter and in the spring. All 2nd – 8th grade students take Achievement Network (ANet) assessments. Four times a 

year, ANet provides interim assessments that give BCF teachers timely, actionable and student-specific data. Data 

from these assessments guides our placement of students in intervention groups and allows us to tailor each child’s 

education program to their specific needs. 

Teachers will plan their curricula for the year by beginning with the end in mind. Because the LEAP 2025 is our 

final assessment of skills mastered, teachers will study the test to determine which skills and knowledge are 

assessed most frequently and what kind of rigor is necessary to master the standards tested. Rather than assisting 

teachers to “teach to the test,” this practice enables teachers to prepare students appropriately so that at the end of 

the year the LEAP 2025 actually assesses the standards and skills rather than our students’ familiarity with the test 

format and question stems. 

Assessment is a regular part of each classroom teacher’s planning each week. When teachers turn in their lesson 

plans to their respective Instructional Coaches by close of business each Wednesday, they are required to have 

planned their assessments for the upcoming week. Teachers use assessments to determine their own instructional 

progress as well as the progress of their students. Using checks for understanding, exit tickets, skill quizzes, weekly 

tests and unit tests in their classroom, teachers determine whether students are meeting achievement goals for the 

subject area. 

When our teachers use formative assessments systematically, they are able to determine the learning needs of our 

students on a daily basis. Formative assessments also help inform teachers of the effectiveness of their teaching. 

Interim assessments help determine student progress on the mastery of standards and inform teachers in their future 

planning. BCF teachers utilize the materials and resources provided by ANet assessments and their plethora of 
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resources to provide longer LEAP 2025-like practice assessments. With quarterly interim assessments, teachers are 

able to immediately identify the students who need extra help toward particular standards. In addition, our teachers 

can easily identify what standards must be re-taught or reviewed more rigorously. Our belief is that no matter the 

curricula used, Common Core State Standards (CCSS) should guide instruction and the level of rigor on the LEAP 

2025, and CCSS should guide the kinds of problems and questions students see in their classrooms throughout the 

year. 

Results from our interim assessments are put on spreadsheets and data walls and transformed into data to use in 

teacher conversations following each administration of the assessment. During weekly professional learning 

communities and cluster meetings, our teachers analyze the data, reflect on their instructional practices and make a 

plan for re-teaching standards not mastered. This process is designed to help teachers tailor their academic 

assessments to state-required assessments so that our students are better prepared for the state assessment. In 

addition, ANet assessments and coaching will enable us to make our instruction more relevant. Teachers are held 

accountable for producing results inside their classroom. Students are expected to work towards mastery-level 

achievement on all assessments. Teachers reflect on this progress quarterly. 

Another benefit of using data from regular LEAP 2025-like assessments is the impact on lesson design. It assists 

teachers’ understanding of what they have taught well and what they must re-teach. Re-teaching is built into the 

daily schedule, allowing teachers the chance to plan for a review of standards not mastered. This cycle of teach, 

assess, re-teach and re-assess forms the basis of our instructional program and allows teachers to fine-tune their 

teaching. 

Methods of Differentiation 

BCF is fully committed to responsive teaching rather than one size fits all teaching. Carol Tomlinson has written 

many books, articles and other educational materials about Differentiated Instruction. We will use her book, The 

Differentiated School: Making Revolutionary Changes in Teaching and Learning as a guide. BCF accommodates 

the various ways that students learn through an approach that advocates active planning for student differences in 

classrooms. 

Teachers at BCF proactively plan varied approaches to what students need to learn, how they will learn it and/or 

how they will demonstrate what they have learned. BCF seeks to increase likelihood that each student will 

achieve to their highest potential. 

Students come to our classrooms with unique differences as people and therefore as learners. Our students have 

varied degrees of background knowledge and readiness to learn, different life experiences, cultural orientations, 

languages, interests, and preferences for how they learn best and different feelings about themselves as learners 

and about school. Teachers at BCF are mindful of the varied learning needs of their students and plan instruction 

accordingly. Our teachers respect different learning needs of students and expect all students to experience success 

as learners. Learning activities are differentiated on the basis of students' readiness for learning the specific 

content or skill, their interests or their preferred ways of learning. In each differentiated classroom, our students 

experience learning in many configurations working in small groups (with peers having similar or different 

readiness, interests, or learning preferences), with a partner, individually and as a whole group. 

Tiered Based Grouping Strategies / Multi-Layered System of Intervention 

In a traditional setting, tiered groupings are used to deliver interventions to students who are falling behind. We 
will continue to use this approach that is being used in many RSD and OPSB schools. However, we know that 

the majority of our students will qualify for Tier II instruction, meaning that they are up to two years behind in 

grade level. Our academic program is designed to meet the needs of a majority-Tier II-school, with classroom 

instruction and interventions delivered to all students in each tier. 

Multi -Layered System of Intervention 

At Mc 42, students with needs that extend beyond the standard curriculum will receive intervention that is tailored 

to their needs. Small group instruction, pull out or push-in services and ongoing assessment of needs is conducted. 

Students who do not demonstrate improvement with intervention systems will be referred for evaluation for special 

education services. However, our focus is on early intervention to increase student achievement and regular 

assessment to determine student needs. Students who do not make normal progress given interventions may be 

referred for special education services. Our current special education students participate in all tiers of instruction. 

Evidence-Based 
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BCF plans to supplement state standards with Core Knowledge. This is an educational reform movement based on 

the premise that a grade-by-grade core of common learning is necessary to ensure a sound and fair elementary 

education. The Core Knowledge Sequence is based on University of Virginia professor E.D. Hirsch’s research. 

Hirsch, a scholar, educator and author of Cultural Literacy, found that students are more successful when they 

work from a common base of both facts and ideas. The Core Knowledge Sequence curriculum is detailed outlines 

of specific content and skills taught in English/ language arts, history, geography, mathematics, science and the 

fine arts. This core content is organized to circle through grade levels, becoming more sophisticated and detailed in 

each successive grade. Children create understanding by building on what they already know. They learn best 

when they are offered an engaging, challenging and content-rich, curriculum that builds and grows from year to 

year. 

Based on a body of research in cognitive psychology and effective school systems worldwide, Core Knowledge 

posits that, in order to attain academic excellence, greater fairness, and higher literacy, early education curriculum 

should be solid, specific, shared, and sequenced. By teaching a body of specific, lasting knowledge in a way that 

allows children to succeed by gradually building on what they already know, the Core Knowledge mission is to 

provide all children, regardless of background, with the shared knowledge they need to be included in our national 

literate culture. 

Core Knowledge Sequence aligned with Common Core                                                                            

E.D. Hirsch, a national leader in education reform, is the author of numerous books, including Cultural Literacy 

and separate books on What Your 1st (2nd, 3rd, etc.) Grader Needs to Know. Hirsch is a strong proponent of re-

invigorating the educational system with a standard body of knowledge that all children at a particular grade 

should learn. His work provides a solid, coherent foundation of learning. The sequence offers a planned 

progression of specific knowledge in history, geography, government, economics, mathematics, science, reading, 

English, and fine arts. Core Knowledge is a guide to coherent content from grade to grade, designed to encourage 

steady progress as children build knowledge and skills from one year to the next. Core Knowledge Sequence 

demonstrates that subject matter is most effectively communicated when it is sequential, incremental, and allows 

for practice and repetition. Core Knowledge is aligned with Common Core State Standards within the first year of 

implementation. 

Instructional Models That Have Proven Results 

At BCF, we are fundamentally a results-driven organization, and this means that we will implement programs, 

curricula, and structures that are research-based and grounded in results. Given that innovation and creativity are 

values that have their place, we are fortunate to enjoy great effort from teachers whose potential in the classroom 

grows greatly each year. We plan to continue to seek out what works in other high performing schools and 

incorporate those ideas into our plan. We will not bank our school’s success on the practice of simply hiring gifted 

teachers without expecting them to need guidance and support. Even gifted educators need to be guided toward 

best practices. Working together as a team will continue to be an expectation for all faculty and staff in the 

building where teaching each child is everyone’s responsibility. The educational program at BCF schools ensures 

that students meet and or exceed Louisiana state performance standards. The leadership team will closely monitor 

implementation of the curriculum through classroom observations, benchmark tests, and weekly lesson plans. 

A Structured and Orderly Learning Environment 

Because academic achievement is the most important goal of BCF, a structured and orderly environment is 

required. We believe that a calm and orderly environment, void of discipline and behavior distractions, allows 

students and teachers the opportunity to complete their most important work. As stated previously, BCF has placed 

a high priority on setting the culture in the first month of school. Mc 42 students and parents will receive intense 

instruction on our Parent-Student-Teacher Compact and Behavior Contract. These contracts outline the school-wide 

behavioral expectations. In addition, teacher teams will develop their own specific expectations, rules, and 

consequences for their grade groups. 

These first weeks of school are dedicated to explicitly teaching expectations, procedures, and social competency 

skills. Students are taught everything from walking in lines, participating in class, eating lunch, entering and 

exiting the building, and greeting teachers and each other. We believe this specific instruction will set the standard 

for excellence in our building, and allow fewer excuses from students for not following school rules and 

procedures. The school Principal will lead most of these sessions, supported by school staff, so that all staff 
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develops the same language and tone for maintaining student culture. 

Along with securing positive culture skills teachers begin rigorous instruction during the first week of school. 

Throughout the school year, we expect teachers to constantly reinforce a positive school culture. For example, 

using an in-class consequence system, having whole-class discussions about respect, acknowledging the positive 

behaviors they see, making phone calls home to report positive and negative behavior, and messaging to students, 

“the way we do things at our school.” Correcting problem behavior, emphasizing respect for school, people, and 

ourselves and using alternative conflict resolution strategies are taught rigorously throughout the year. It is the job 

of the school community to constantly evaluate school culture and raise the bar so that teachers, in their focus to 

teach academics, don’t allow or ignore problem behaviors. This intensive focus for the first weeks provide 

structure and allows the academics to continue throughout the year without major disruption. The purpose of a 

structured environment is to help students achieve at the highest level without distraction, and to allow quality 

working relationships between teachers and students to emerge and support the work of raising student 

achievement. 

Instructional Materials 

Programs, books and materials used at BCF schools are aligned with Common Core Standards (CCSS) and 

assessment goals and are selected for their rigor. At the beginning, there may be a need to select materials that will 

assist with fast-paced remediation. The materials are selected based on the students’ needs, then build to more 

challenging levels as students progress, always helping students reach beyond where they currently are achieving. 

Core Knowledge materials are used for all subjects and play a larger role in the areas of Science, Social Studies, 

Health, Visual Arts and Character Education along with basal texts in those subjects. These materials will 

challenge students to learn content within and above their independent reading level.  

Standards-Based, Aligned Curriculum 

CCSS guide the curriculum and assist teachers in determining what to teach so that students master the 

expectations for each grade level. Teachers at BCF use a standards-based aligned curriculum, which is formed by 

breaking the state standards down into groups. Then using the LEAP 2025 assessment guides to determine the 

areas of greatest priority for each subject and grade. Teaching with the state standards ensures that students are 

prepared for state assessments with the level of rigor needed to apply their knowledge. Additionally, teachers will 

familiarize themselves and their students with the format and types of test questions by using LEAP 2025- like 

practice books and use these same types of questions on their own weekly classroom assessments. 

While the curriculum is aligned to CCSS and GLEs, it is also aligned to the sets of standards that form the basis 

for quarterly interim assessments with ANet. These assessments allow us to track student mastery towards state 

standards, but also generate comparative data that give us a sense of how our school is progressing compared to 

other schools in the city. 

Cultural Relevancy 

BCF appreciates the need for students to achieve a certain measure of cultural awareness. The educational program 

at BCF is a collaborative effort of the learning community, where students, teachers, and parents learn, work and 

problem solve together. The curriculum is infused with technology that provides a flexible framework that builds 

on students’ prior knowledge, while addressing cultural issues pertinent to the diverse world we live in. Students 

will understand concepts and information better through active exploration of problematic situations that are 

relevant to not only their interests and personal lives but the interests of other cultures as well. Our measure of high 

student achievement is the development of each child to his or her full potential, along with their ability to succeed 

among the diverse cultures present in our growing community. 

School Schedule and Calendar 

The calendar will consist of one hundred seventy-two (180) instructional days. BCF leadership team will receive 

five professional development days before teachers report to work. Teachers will receive ten in- service days prior 

to the opening of school and four professional development days during the school year. BCFôs calendar provides 

additional instructional hours in excess of the state of Louisiana requirements in order to ensure that our academic 
goals are achieved. 

At Mc 42, each instructional day will begin with breakfast at 7:30 a.m., Monday through Friday, with instruction 

beginning at 8:00 a.m. and ending at 4:00 p.m. Each day will consist of 7 hours and 30 minutes of instructional 

time. Pre-kindergarten thru third grade will receive 155 minutes of language arts instruction, 70 minutes of math, 
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and 60 minutes each of science and social studies. Fourth grade thru eighth grade will receive 140 minutes of 

language arts instruction, 70 minutes of math, 70 minutes of science and 65 minutes of social studies. Teachers will 

deliver instruction bell-to-bell to optimize student learning for all students, including those needing either 

remediation/acceleration or intervention.  

Progress Monitoring and Assessment 

Our overall goals for students at Mc 42 are to increase student achievement and improve teacher practices every 

year. Specifically, our goals are as follows: 

Goal #1: Students at Mc 42 will consistently score above the Recovery School District average in all subjects 

(ELA, Math, Science & Social Studies) of the state’s LEAP 2025 assessment. In addition, BCF will increase the 

percentage of students scoring at or above basic levels on the LEAP 2025 assessment by 10 – 15% each school 

year. 

Goal # 2: 80% -90% of students enrolled for three consecutive years at Mc 42 will perform at basic, mastery or 

advanced status in ELA and mathematics on the state’s annual LEAP 2025 assessment. 

Goal #3: Mc 42 will retain at least 70% of its enrolled students from year-to-year during Its first two years of 

operation. 

Goal #4: Mc 42 will demonstrate 85% overall satisfaction rating in an annual survey administered to parents or 

designated legal guardians of students attending the school during each academic year. 

The following chart displays BCF standardized assessment schedule by grade level: 

 

Grade LEAP 

2025 

 DIBLES  DSC A-Net Quartely 

(school 

created) 
Pre K       X  X 

K       X    X  X 

1
st       X    X 

2nd       X        X X 

3rd X      X       X X 

4th           X      X       X X 

5th X         X X 

6th X         X X 

7th X         X X 

8th           X         X X 

Comparative and Value-added Assessments 

In addition to the state testing programs, Mc 42 will administer four interim assessments throughout the school 

year. This assessment data and all other data are used to establish a baseline of performance in order to monitor 

growth in achievement longitudinally from year-to-year, both at the student and grade cohort level. The assessment 

data collected gives Mc 42ôs leadership team accurate information about where each child is on his or her 

academic journey and rich insight into teaching and learning. 

Teacher-Made Assessments 

Classroom tests and quizzes drawn from a variety of sources are administered on a weekly basis in order to gauge 

student mastery of material recently covered. The standards tested are to be explicitly aligned with the standards 

and sub-standards taught by teachers. Such informal assessments will enable teachers to efficiently and promptly 

understand which students have mastered which aspects of the material covered in classes. Formats are aligned 

with Common Core State Standards and serve as a reliable, ongoing way to ensure that students are progressing 

towards mastery of skills. BCF Instructional Coaches and teacher color code student results in their data logs and 

discuss patterns and re-teaching efforts at team and cluster meetings and professional learning communities. 

Interim Assessments 

As previously indicated, interim assessments are administered to monitor student mastery of Common Core 

State Standards. During our curriculum development and mapping period, alignment with the standards 

provides consistency for the school, as a whole. Interim assessments measure how fully our students have 

mastered the standards and objectives for a given interval.  

BCF believes that one of the most important elements of our school design is the careful review of assessment data 

by teachers and the leadership team. Moving students towards mastery requires knowing, at every point along the 
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way, what students already know and what they need to learn. By the same token, knowing how well our students 

are performing relative to advanced levels is essential for assessing the efficiency of our curriculum, instructional 

methodology, professional development programs, and overall academic program. Data from all metrics will allow 

us to accurately and objectively measure our progress towards our student achievement goals. Specifically, data 

from these assessment-types will allow for varied analyses: 

1. Criterion-referenced: Are a high percentage of our students achieving mastery of the material as 

indicated by the percentage scoring proficient or above on the Louisiana state assessments? 

2. Comparative: How does the rate at which our students are scoring "Basic" or above on the 

Louisiana assessments compare to the rates at which students are doing so at other schools with 

similar student populations in Louisiana? 

3. Value-added: How have our students improved from year to year relative to students at their grade 

level, as indicated by the change in their percentile scores? In addition, what rate of improvement 

has the teacher demonstrated over time? 

All Mc 42 instructional staff will be involved in the collection and/or analysis of assessment data, as this is at 

the fulcrum of our performance-driven culture and educational approach. Mc 42 will continue BCF’s 

partnership with the Achievement Network (ANet) and a school-wide information management system, to make 

sure that data and information are readily accessible to all faculty members. ANet assessment data is collected 

on a quarterly basis and will include results from exit tickets, classroom quizzes, weekly tests, interim 

assessments, diagnostic testing, and state testing. Collecting this data will allow us to measure student mastery 

on an ongoing basis. It will also greatly increase the instructional staff’s ability to analyze individual student 

data, check the efficacy of lesson plans, and secure our overall growth. Finally, it will improve teaching 

techniques and student support services. Ongoing assessment data is entered in a timely manner in order to 

ensure quality data. Teachers will receive support and professional development from the school’s leadership 

team in the effective use of the information management system. 

Reports are designed with the assistance of the leadership team. Performance data from daily and weekly 

assessments are reviewed closely during weekly data meetings, where individual teachers are celebrated for 

strong assessment results. Grade and subject area teams will review student-level data and identify common 

areas of weakness across classrooms that can be addressed collectively as an instructional team. If we should 

fall short of expectations, the leadership team will provide intensive professional development training with 

our staff on how to use the data as a tool to help them tailor their teaching skills. Data will also be used in the 

review and professional development of faculty members. 

Mc 42 will follow BCFôs Pupil Progression Plan as it relates to promoting a student from one grade to the 

next. Parents and students will be informed of the criteria for promotion at the beginning of the school year. 

Parents will be notified at the end of the second quarter if their child is in danger of failing. Parent and student 

surveys will be used to track student progress after a student has left the school. 

 
 

 
 

 

 

 

 

 

 

 

 

 
 

 

 

School Culture 
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14 http://www.instituteforhabitsofmind.com/what-are-habits-mind 
15 http://www.ibo.org/ 
16 Brophy & Good, 1986; Knapp, Shields, & Turnbull, 1992; Newmann & Wehlage, 1995; Teddlie & Stringfield, 1993; Turnbull et al., 1999; Wong et al., 

1996, Gamoran et al., 1997 

(1) List and describe the values that will define your student culture. Provide your plan for establishing and 
maintaining student behavior expectations that correspond with these values. 
(2) Describe the system of policies and practices your school will implement for setting and maintaining student 
behavior expectations and norms. 
(3) Describe the steps that you will take to invest staff in these values and norms and the steps you will take to 
sustain their investment. 
(4) Define the norms that will shape the interactions between administrators and teachers and among teachers, the 
reason each norm is important, and the steps that you will take to establish and reinforce these norms. 

 
TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

Explicitly Teach Habits of Mind                                                                                                                               

From the very start of their first day at school, students will be exposed to the concept of developing their “habits of 

mind” which build life-long skills for learning. Students will develop the habits of mind to prepare them for 
unfamiliar situations and build a solid foundation in basic skills so that by the time they approach the difficult work 

of looking deeply, they will have the necessary foundation to be successful. Students in later grades will develop 

their own ideas and opinions in the context of their particular coursework. This emphasis is based on the work of 

the Institute for Habits of Mind14 and the International Baccalaureate Program.15  It is also supported by research 

that highlights the importance of including mental habits in our teaching. “The content is defined not only by the 

topics that might be taught, but also the cognitive demands that might be taught (e.g. memorize, understand the 

concept, solve problems, conjecture and generalize.)16 With the guidance of their teachers, students will seek 

knowledge for themselves, develop the skills to succeed in college, and endeavor to build a changed world. 

There are ten habits of mind at the Better Choice Foundation: 

Habits of Mind 

Habit Students Develop: 

Persistence • The ability to keep going, never giving up. 

Impulse Control • The ability to delay gratification and think before one acts. 

• The focus required to sit still, control our bodies and minds. 

Attention to Detail • The mindset that perfection is expected.  

• Pride in one’s work. 

Clear Communication • The ability to express oneself with authority, confidence, and 

precision. 

• Speaking and listening skills. 

Intellectual Curiosity and 

Joy 

• A joyful approach to learning. 

 

Responsible Risk-Taking • The confidence to take risks that further one’s learning. 

Team Work • The ability to think interdependently, work cooperatively.  

Constant Learning • The ability to improve oneself. 

• Appreciation for knowledge and feedback. 

Applying Past Knowledge • The ability to use prior experiences to learn from mistakes. 

• The ability to recall information to make decisions. 
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Metacognition • The skill of understanding how one’s mind works, thinking 

about one’s thinking. 

Student Engagement 

BCF expects our students to attend Mc 42 daily and arrive at school on time. Students who attend school every 

day will receive small incentives on Fridays. They will receive a certificate for good attendance at the end of each 

quarter. Teachers are responsible for monitoring and recording the attendance of each student. Parents of students 

who have excessive absences will receive a phone call, a personal note and/or a request for a parent conference. 

Parents will also be reminded to review and understand the Louisiana Compulsory Attendance policy, to make 

sure that their child’s attendance record does not constitute an infraction of Louisiana law. Students who are 

habitually absent are referred to the school counselor for consultation and school social worker for support. Any 

school work missed during these absences will have to be made up by the students before the end of the grading 

period in order to receive credit for the work performed. 

Our students are important to us; therefore, we will encourage students to voice their opinions, asks questions, or 

let their teachers and/or the Leadership Team know of any concerns they may have with their school through the 

use of journals, or surveys. We will also form a Student Government Association (SGA) that will represent the 

student body. The SGA is led by a staff volunteer. The SGA will meet bi-monthly to discuss specific aspects 

concerning our school. This format should enable the students to speak freely about their concerns. Serious 

concerns are brought to the school’s leadership team’s attention for immediate action. To ensure the needs of our 

students have been met, the results are used in leadership meetings and evaluations. 

Discipline Policy 

BCF teaches children positive decision-making strategies that enable them to be successful in life. BCF wants its 

students to feel safe at all times. The leadership team, faculty, staff and parents of Mc 42 will work together to 

create a supportive and safe environment that is conducive to learning, and to that end, we have developed a set of 

behavioral expectations. BCF teaches children positive decision-making strategies that will enable them to achieve 

the expected behavior. Our major focus is to use strategies to motivate students to improve and track that 

improvement. BCF provides many Positive Behavior Intervention Support (PBIS) activities throughout the year. 

The activities are provided school-wide on a monthly basis and frequently in each classroom. School-wide 

examples include ice cream and popcorn parties, extra brain breaks and school dances. In the classroom, students 

are rewarded with praise, various treats, stickers, etc. 

BCF will continue to follow outlined steps of consequences to ensure disciplinary procedures are consistent for all 

students. On the first few days of school at Mc 42, teachers in all classrooms will read and discuss our Behavioral 

Contract and the Parent-Student-School Commitment to Excellence form in order to build a positive culture. 

Student behavior is monitored daily using behavior charts. Specific incentives are given for positive behavior. 

Examples of incentives include: praise, stickers, treats, class helpers, line leader and messenger privileges. Specific 

steps are outlined in behavior management plans and posted in each class. Consequences include student 

conferences, time out, loss of privilege, parent contact, parent-student conference, after school detention and school 

suspension. 

Mc 42ôs leadership team, faculty and staff will continue to hold professional developments on discipline. The 

teammates will review and discuss all data related to items listed on the Behavior Contract and the Parent Compact 
to ensure equitable consequences are applied throughout the school. 

All Mc 42ôs teammates will work together to implement the school-wide and class specific discipline plans on a 

daily basis. According to BCFôs Parent and Student Compact and Behavior Contract, students will receive 

consequences for such acts as fighting, using inappropriate language, unauthorized use of electronic devices, 

being disrespectful to staff members, classmates, or property and not following bus rules. 

School leaders shall follow due process procedures: 

• Immediately notify the parent that the student is suspended from school personally either by telephone or 

by written notice within 24 hours of suspension. 

• A description of the incident is given. 

• The opportunity for an immediate formal conference with the Leadership Team is provided. 

• The student who is determined to have committed the infraction could be subject to short term suspension, 

long term suspension, or expulsion. 
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Students who are suspended are provided with alternative instruction. All suspensions and alternative instruction 

are given in accordance with applicable law. Leadership teams and staff will develop a plan for alternative 

instruction that accommodates various scenarios depending on the reasons why an alternate is required. 

Arrangements are made between the school and the family for any missed assignments and classroom instructional 

support. 

Pupil progression/retention 

Mc 42 will follow BCF’s Pupil Progression Plan as it related to promoting a student from one grade to the next.  

Parents and students will be informed of the criteria for promotion at the beginning of the school year.  Parents will 

be notified at the end of the second quarter if their child is in danger of failing.  Parent and student surveys will be 

used to track student progress after a student has left the school.   

Promotion K-8 

Based upon local school board policy pursuant to these guidelines, each teacher shall, on an individualized basis, 

determine promotion or placement of each student [R. S. 17:24.4 (G)].  Local school board policies relative to pupil 

progression will apply to students placed in regular education programs, as well as to exceptional students and to 
students placed in alternative programs.  Placement decisions for exceptional students must be made in accordance 

with the least restrictive environment requirements of state and federal laws.   

At the conclusion of the 2017-18 school year, placement decisions for fourth and eighth grade students shall be 

made according to local pupil progression plans, which shall outline the evidence of student learning used to make 

promotional decisions.  Such evidence shall include, but not be limited to, performance on classroom assignments 

or benchmark assessments (Bulletin 1566  §701).   

Per the statewide assessment, non-proficient students will be required to attend summer remediation (50 hours per 

subject with at least 90% attendance) and must have passed all coursework for all core subjects with at least a “D” 

percentage based on the state’s grading scale of “67” in at least one core subject in order to be promoted to the next 

grade. 

In the 2017-18 school year the IEP teams shall determine promotion to the next grade level for students with 

disabilities who fail to meet state or local established performance standards on any assessment for purposes of 

promotion, this includes students who take the LAA 1 assessments.   All determinations will be in accordance with 

procedures set forth by the state and the OPSB.   

At the conclusion 2017-18 school year we will follow the guidelines set forth in Bulletin 701.B of Bulletin 157 §55 

to determine, based on evidence of student learning whether eighth grade students may be promoted to the ninth 

grade or placed on a high school campus in transitional ninth grade.  The percentage of a LEA’s eighth graders 

placed in transitional ninth grade is expected to remain stable over time.  In the event that the percentage exceeds 

that the eligible amount, the  CEO of that LEA will provide a written justification to the state superintendent.  

(Bulletin 1566  §503) 

LEP students shall participate in statewide assessment.  The RTI team will be granted the authority to waive the 

state’s grade promotion policy for a LEP student.   

Elementary students shall be in attendance a minimum of 60,120 minutes (equivalent to 167 six-hour days) a school 

year. In order to be eligible to receive grades, high school students shall be in attendance a minimum of 30,060 

minutes (equivalent to 83.5 six-hour school days), per semester or 60,120 minutes (equivalent to 167 six-hour 

school days) a school year for schools not operating on a semester basis. (Bulletin 741, §1103.G) 
 

 

 
 

 

 

Special Education 
 (1) Provide a detailed special education plan describing how you will ensure that all special education students succeed at your 
school. Describe plans for identifying, evaluating, and serving special education students. Include your staffing plan for special 
education. 
 

OPSB Specific Questions 1. What programs/services will be required to address each special education population: 

• Special Education Tier 1-2 
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• Special Education Tiers 3, 4, 5 

• Gifted and Talented Students 
2. What assumptions do you have regarding cost/revenue to implement these programs? 

 
TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

Special Education Students 

One special education teacher will be designated as the Special Education Coordinator at Mc 42, and will be 

responsible for the oversight of the special education program. The coordinator will be responsible for ensuring 

the school is in compliance with the federal Individuals with Disabilities Education Act (IDEA), Section 504 of the 

Rehabilitation Act of 1974, and Title II of the Americans with Disabilities Act of 1990. The Special Education 

Coordinator will have an appropriate amount of non-contact time to manage the procedural aspects of the 

department including, but not limited to, compliance with state and federal policies and procedures relate to 

student records, procedural safeguards, confidentiality of personally identifiable information, performance goals 

and indicators, and general program administration. 

Early identification, goal-setting and implementation of the Individualized Education Plan (IEP) are critical 

components needed to improve the likelihood of success for students with disabilities.  When a student reports to 

Mc 42 through the One App process, the parent will be asked to fill out an enrollment application and to indicate 

whether the child is already receiving special education services or 504 services. If the child is receiving services, 

the parent will be asked to provide a copy of the current evaluation and current IEP or IAP.  The school will also 

request all records from the previous school(s) of attendance, including any documentation of special education 

needs and services rendered. Goals included in the current IEP will be implemented immediately to provide 

continuity of services and accommodations being provided per the IAP will be continued.  

Mc 42 will have a Response to Intervention (RtI) Committee to review and address the needs of all students. This 

would include students who are identified as struggling in the general curriculum because of academic and/or 

behavior issues. The RtI committee is a problem-solving, decision-making entity that meets twice a month; and 

will include the Principal or an appointed designee, a pupil appraisal professional, a master teacher and a special 

education teacher. Other professionals (service providers) can participate as deemed necessary on a case-by-case 

basis including a speech pathologist, school counselor, reading specialist, nurse, and/or social worker. Referrals 

can be made by teachers, parents, and other school professionals. A standard referral form (300R) will be available 

for in-school referrals, while parents will be able to make a written request for services. Within ten days of a 

referral, the committee will meet to decide a course of action. The parent will be included in all meetings at which 

decisions are being made regarding the referred child and permission granted for all screenings of their child. 

(Vision, hearing, speech etc.) 

The RtI committee will review information that has been gathered about the child including the following: 

• results of interventions initiated in the general education classroom to address the academic and/or 

behavioral issues (all interventions must be tracked for nine weeks) 

• the child’s social history provided by the parent 

• the child’s educational history 

• results of hearing and vision screenings performed by the school nurse 

• results of speech/language screenings. 

After reviewing all of the pertinent data, the RtI committee will determine the most beneficial learning 

opportunities for the child, with the parent present and participating in the decision-making. These options include: 

• referral for an individual multi-disciplinary evaluation by qualified evaluators to determine if the child has 

an exceptionality that makes him/her eligible to receive special education services 

• an evaluation to determine eligibility for a 504 Accommodation Plan under Section 504 of the 

Rehabilitation Act of 1973 

• supplemental instructional interventions to address academic issues, and/or behavior plans established 

in the classroom to address behavioral issues 

• school counseling or social work services referral for community services, if indicated 

If it is determined that a child needs an initial Multi-Disciplinary Evaluation (MDA), BCF will obtain parental 
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permission to conduct the evaluation. If a parent does not consent to the evaluation, the school will make no 

further attempts to evaluate the student.  All proceedings will be documented in the student’s file. 

The evaluation will be conducted by a team of examiners who are certified by the Louisiana Department of 

Education. This service will be contracted by the Insight company. The evaluation will consist of a review, 

examination, and interpretation of intervention efforts; test results; interviews (parents and teachers); observations; 

relevant functional and developmental information; and other assessment information such as need for 

occupational, physical or speech therapy and adapted physical education assessments. The evaluation will aide in 

determining if a student has an identified exceptionality that may qualify him/her for special education services. 

Upon completion of the evaluation, the team will review all the information and write a summary report. The 

report will contain: 

• a determination of whether the child has a disability 

• the basis for the determination 

• notes on the child’s observed behavior 

• educationally relevant medical findings or test results, if any 

• the team’s conclusion about the effect of the child’s disability on his/her academics 

• the team’s conclusion about whether the gap between the child’s ability and achievement is correctible 

without special education 

• the team’s determination about the effects of the child’s environment, culture, or economic 

disadvantage, if any 

The parent will receive a copy of the completed evaluation. The evaluation will be kept confidential. If it 

determined that the child qualifies for special education services, an IEP (Individual Education Plan) will be 

written within 30 days of the evaluation dissemination date. The IEP will be written by a team consisting of the 

parent, the Principal or a designee, a special education teacher, a general education teacher, any necessary related 

services providers, and the student, if appropriate. It will outline a plan that places the student in the “least 

restrictive environment” that will facilitate learning, and will include him/her in the regular classroom to the 

maximum extent possible.  The IEP will state: 

• the student’s present level of academic achievement and performance 

• a description of how the student’s disability affects academic involvement and progress 

• measureable annual goals for the student, including descriptions of any alternative benchmarks or 

objectives that differ from the regular curricula 

• a description of the extent, if any, to which a child will not participate in regular classroom activities 

• explanations of accommodations/modifications for district or state standardized tests, if any 

• the date on which services will state and the projected duration 

• for any student who reaches the age of 14 and has an IEP, the IEP will state appropriate, measureable post-

secondary goals, a description of any necessary transition services and a statement that the child has been 

informed of his/her rights 

The parent will sign and receive a copy of the initial IEP, along with a copy of procedural safeguards in place to 

protect special education students under state and federal law. Once the parent approves, the services outlined in 

the IEP will be implemented within 10 days.  The IEP will be reviewed by the team on an annual basis. If a team 

member feels the need to make changes to the IEP prior to the annual review, that team member must submit a 

written request to convene the IEP team, along with documentation to support the requested change to the Special 

Education Chairperson. By following the strict RtI protocol and enlisting the services of qualified professionals 

during the evaluation process, BCF will provide a safeguard to ensure that students are not misidentified as 

needing special education services. 

Student enrollment at BCF schools and through the One App process is based on open enrollment. This process is 

designed to ensure equal access to all students regardless of race, color, national origin, creed, gender, ethnicity, 

mental or physical disability, athletic performance, special needs, proficiency in the English language, or academic 

achievement and it emphasizes parental choice. BCF will not recruit or deny students based on the presence or 

absence of special education status. Recruitment strategies will be blind to students’ disability status, and all 

students will be encouraged to apply regardless of their special education status. At Mc 42, BCF will continue to 
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work to provide all children, including those with disabilities, with the knowledge and skills they need to succeed 

in life. 

BCF will respond to the needs of Mc 42 students with disabilities in ways that will enable them to reach their 

maximum academic potential. Services will generally include specially designed instruction, program 

modifications, classroom accommodations, supplementary learning aids and related services. If students need 

additional services, the school will directly provide them or will seek out a service provider. Special education 

services will include, but will not be limited to speech, occupational and/or physical therapy; adaptive physical 

education; psychological or counseling services; social work services; transportation; and medical services. BCF 

will directly provide all services to the maximum extent of its resources and capabilities. Third-party contractors 

such as Sun Center or independent contractors will be utilized in cases where a student’s needs cannot be met 

internally. The decision about the provider of services will be made jointly by the IEP team, consisting of the 

parent, a school administrator, special education and general education teachers, and related service providers. 

The special education staff at Mc 42 will be based on the number of special educational students enrolled at Mc 42.  

Based on the current number we anticipate that the team will consist of three (3) special education teachers, 3 

special education paraprofessionals, 1 part-time gifted teacher, 1 full-time speech therapist, contracted services for 

occupational and physical therapy and adapted physical education teacher as well as any other teachers needed to 

provide academic services to our special education population. The school will ensure that all staff hired will be 

“Highly Qualified” in accordance with No Child Left Behind requirements. The special education teachers will 

provide instruction to special education students by going into the general education classroom and assisting in 

instructional delivery to all students, or by using a resource room to provide small-group instruction to special 

education and general education students with similar ability levels. The paraprofessionals will provide support to 

the general education teacher inside the classroom. Each paraprofessional will be assigned to follow a group of 

students throughout their daily routine to provide students with a meaningful education.  Mc 42 will follow BCFôs 

existing plan for the recruitment, hiring and retention of special education teachers and paraprofessionals as 

outlined for the general staff. 

Mc 42 will follow the inclusion model currently implemented by BCF as the primary model for our students who are 

identified with special needs. Students with disabilities will be included in all activities with their peers to the fullest 

extent possible, based on the individual needs of the student outlined in the IEP (Individual Education Plan). For 

Tier 1 and 2 students with disabilities, the learning goals will be the same as or similar to the expectations outlined 

in the Common Core and the Core Knowledge Sequence Curriculum. Accommodations such as specialized 

supports and related services will be provided to help the students achieve the annual goals. Tier 3 students will 

participate in the general curriculum with modified instruction and accommodations designed to meet their 

individual needs based on their IEP. Tier 3 and 4 students may require alternative expectations and/or goals, that 

are not derived from the general curriculum and may need more time in a specialized setting where their goals and 

objectives can be tailored to their individual needs. Tier 4 and 5 students may need extensive time in an alternate 

setting with limited exposure to the regular class and curriculum. In this case, accommodations will be provided to 

these students as needed to facilitate their  specialized learning needs in alternate curriculums and goals as 

determined by the IEP team and the multidiscipline evaluation. All decisions in determining the least restrictive 

setting will be made by the IEP team and based on the individual child’s needs.   

Depending on the identified students and their grade levels, the special education teachers will be assigned a group 

of students. They will be held responsible for instructing and maintaining all required records and reports. The 

teacher/student ratio will be determined by the Tier level of the students.  We will use the “push in” model as 

much as possible with the Tier 1-2 groups and the “pull out” model with the Tier 3-4 students as determined by 

the teacher.  The lines between the tiers are fluid and may need to be adjusted as the year progresses. We will 

utilize trained Para-educators to supplement the teaching staff for providing additional support in the classrooms 

for our students.  For some Tier 4 and the majority of the Tier 5 students, a classroom will be equipped with 

specialized equipment and seating for those who will need to spend the majority of the day out of the regular class 

setting.  This class will have a teacher and para educator to ensure that they receive the specialized instruction to 

meet their needs.   

The special education staff will collaborate with the general education teachers to ensure that the instructional 

needs of students with disabilities are being met in the general education classroom. Teachers will be given a copy 

of the student’s IEP in order to differentiate instruction and activities to help the exceptional child achieve his/her 
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goals. The teacher must take into account the strengths, needs, learning expectations and accommodations outlined 

in the IEP. 

Accommodations and assistive technology will be provided to students as needed for district and state 

standardized testing based on the IEP. The IEP team can determine the need for a student to participate in one of 

the state’s two alternate assessments on an individual basis. The parent must give consent, and the student’s IEP 

must reflect the team’s decision to have the student participate in the Louisiana Alternate Assessment (LAA). The 

student’s testing status must be reviewed annually at the IEP meeting. 

We will ensure that students who qualify, receive occupational therapy, physical therapy, adapted physical 

education, mobility training and any other specialized therapy as recommended through the evaluation. If we have 

students who require specialized instruction such as deaf or blind, we will hire the services needed to ensure their 

academic success.   

We feel strongly that all children should be challenged to improve within their talented areas, therefore we will 

actively seek students who would qualify and benefit from specialized instruction in the gifted and talented areas. 

For identified students, we will employ part time teachers in the areas needed to ensure that their goals and 

objectives are achieved.   

Creative scheduling will be used to provide enrichment, resource instruction and/or interventions for individual 

students with additional academic needs. Each special education student will have their education plan and classes 

designed based on the needs highlighted in the IEP. The school-wide evaluation and assessment instruments will 

also be used to evaluate and monitor the progress of special education students. This may include daily exit quizzes 

in each class, weekly tests and quizzes in each class, portfolios, unit tests, projects, homework, class attendance, 

and quarterly interim assessments. Parents will be provided with a written report of the student’s progress in 

achieving IEP goals and objectives on a quarterly (nine-week) basis. Distribution of the progress reports will 

coincide with that of the general education report cards. The special education teachers will be available at all 

scheduled report card conferences to meet with parents. Parents may request a meeting with the teachers at any 

time to discuss any concerns. The teacher will respond to such a request within 48 hours, and will schedule the 

meeting at the earliest time of mutual convenience.  Once the school receives results of state assessments, these 

results will be made readily available to parents. 

The cost/revenue for this programming will be funded primarily from the allocated MFP funds as well as IDEA 

monies.  In addition, we will seek out grants that will supplement our budget for the additional expenses in 

equipment, staff and supplies needed to ensure the success of our special education program.  

Gifted and Talented Students 

Identification of gifted and talented students will follow the same process as outlined for the identification of 

other special education students, including referral to the RtI committee and evaluation by qualified 

professionals (Insight) if recommended. Referrals can be made by the classroom teacher, parent and other 

school professionals. The evaluators will use proven methods of assessment to determine if a child is 

academically advanced or talented in any area of the fine arts. Once a child is determined to be gifted or 

talented, an IEP is written with goals and objectives that will promote the advancement of the child’s skills in 

the identified area. The resource teachers beyond the scope of the school staff is contracted through 

independent contractor, the Sun Center or other third party service centers. The teachers are directed to use 

research-based instructional programs and strategies to address the educational needs of the identified students. 

This teacher will also act as a consultant working with teachers to provide challenging instruction to the 

students within the general education classroom. Student assessment, staffing and professional development 

are in line with the school-wide processes outlined for all other students.  

Supplemental Programming 

The students are offered immunizations, dental services, vision screenings and eye glasses through community 

resources. Currently, at Mary D. Coghill Charter School (Coghill), BCF offers middle-school students mentorship 

programs such as Dora’s Sisters and its male counterpart, Cole’s Cougars. These programs are sponsored by 

teachers to help build confidence in our young people, to provide community service, learn and discuss gender-

specific characteristics, participate in fun activities and grow with the support of others. Lower grade male students 

have the opportunity to participate in a Boy Scout troop led by a teacher and a parent, and for our younger female 
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students, staffers sponsor Brownies and Daisies. Moreover, Coghill offers a variety of sports teams (basketball, 

football, and soccer) open to male and female students. Additionally, there is a school choir under the direction of 

the music teacher, as well as the Junior Gardeners Club that is responsible for beautifying the campus. BCF will 

continue these and/or similar activities at Mc 42. All activities require no out-of-pocket fees from students. Also, 

students volunteer to prepare Thanksgiving baskets for needy families, provide blankets and food for the homeless, 

raise funds for the Steve Gleason Foundation, and participate in the Race for the Cure for breast cancer awareness. 

We intend to continue these activities and like activities at Mc 42. During the summer months, BCF will offer 

LEAP 2025 remediation for students who score less than basic on the spring assessment. We will also offer ESYP 

(Extended School Year Program) to eligible students with disabilities. 
 

 

 

 

 

 

 
 

 

English Language Learners 
(1) Provide a detailed English Language Learner plan describing how you will ensure that all English Language Learners succeed. 
Describe plans for identifying, evaluating, and serving English Language Learners. Include your staffing plan for special 
education 
 

OPSB Specific Questions 1. What programs/services will be required to address English Language Learners? 
2. What assumptions do you have regarding cost/revenue to implement these programs? 
 

TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

English Language Learner Students 

Screening for English Language Learners (ELL) services will begin at the time of registration. There will be three 

questions on the school application designed to identify students who may need ELL services: 

• What is the first language learned by the student? 

• Is there a language other than English used in the home, if so, what is it? 

• What is the language the student uses most often? 

If the information on the application indicates that that a student uses a language other than English, the student 

will be identified as a language minority student and must be screened for English language proficiency as soon as 

possible. Students whose first language is one other than English, or who speak another language most of the time, 

must also be screened for English language proficiency. Teachers and other school personnel will recommend 

students who are identified in the class setting as qualified for ELL screening.  

The Language Assessment Scales (LAS) Test will be administered to any students identified as being a language 

minority. LAS is an objective screening instrument used to determine whether a student is “limited English 

proficient”, and therefore eligible for ELL services. The special education department will be responsible for 

communicating with parents about the ESL program and services. The parents will be involved in all stages of the 

program, and no services will be provided without the written permission of the parent. Language interpreters will 

be provided as needed to help parents understand all information. 

BCF will provide a comprehensive program designed to provide services that will lead to attainment of English 

proficiency and academic achievement. ELL students will be fully supported so that they are encouraged and 

inspired to develop to their fullest potential.  BCF will provide a certified English as Second Language (ESL) 

teacher (contracted through the SUN Center or an independent contractor) to meet the needs of its ELL students. 

This teacher will develop an annual achievement plan to address the language needs of each child. The plan will 

outline the goals that will lead to increased proficiency as measured by the annual English Language Arts 

assessments. ELL students will be included in the general education classes with non-ELL students to the greatest 

extent possible. Parents/guardians will be required to review and authorize their child’s plan annually, and will 

have the opportunity to make recommendations for changes at any point during the design and/or implementation 
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of the plan. Teachers will also be able to recommend adjustments to the plan (approved by the parent) so that 

students can make effective progress. 

BCF will implement a range of strategies to respond to the needs of ELL students. Research- based learning 

programs recommended by the Sun Center or an independent contractor will be implemented at the student’s grade 

level. Students will have the opportunity to engage in these programs for focused instruction during small group or 

individualized study. Teachers, with the assistance of the ESL teacher, will adjust course content to allow ELL 

students to receive information and demonstrate mastery in ways that are appropriate to their level of English 

language acquisition. 

 
 

 

 

Parents and Community 
(1) Provide, as Attachment 3, any evidence that you have collected that demonstrates that parents and guardians 
have committed to enrolling their children in your school (e.g. surveys, intent to apply lists, letters of commitment). 

OPSB Specific Questions 1. How will you share information with Parents and Community Members? 
2. How will you receive feedback? 
3. What is the process for grievances? 

TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

Parent Community Involvement 

Our vision for McDonogh #42 (Mc 42) is to unite with the community to create and maintain a safe quality 

learning environment. The Better Choice Foundation (BCF) has always had a very good reputation in the 

community. We are committed to forming partnerships with the business community to enhance the quality of 

education and support services for our students. Currently, we attend neighborhood association meetings (Pontilly 

and Pontchartrain Associations), and encouraged members of those neighborhood associations to join BCF Board 

of Directors and fully engage in our mission. The Board is committed to continuing this practice with the Mc 42 

community and will seek out additional partnerships to promote community involvement and will actively 

network with outside organizations who can partner with us to provide encouragement, support and activities 

which will promote student achievement. 

BCF developed a parent-teacher association with a diverse set of goals to motivate parental involvement. This will 

provide the parents with the opportunity to build family-school partnerships that focus on strengthening support 

for learning and encouraging parental involvement in school operations. This will also ensure that their voice is 

represented in a meaningful way.  We encourage parents to visit their child’s class and participate in literacy, math 

and social activities with us.  To further strengthen parent involvement, a parent is currently serving on the BCF 

Board of Directors to represent the interests and concerns of all parents. 

BCF will follow the requirements of Title I, Parental Involvement as established in the No Child Left Behind Act 

and continued in the Every Student Succeeds Act. Studies have found that students with involved parents, no 

matter what their income or background, are more likely to earn high grades and test scores. These students also 

enroll in higher level programs, pass their classes, earn credits, are promoted, attend school regularly, and 
graduate and go on to postsecondary education. 

BCF will market its operation by way of notices, flyers in local periodicals and on school webpages to 

provide prospective students, parents and teachers with information regarding registration, enrollment 

requirements, job openings and important dates of interest. We will continue to create a culture in which 

parents, families and communities feel welcomed and empowered as valuable members of the school 

community.  BCF shall seek training to facilitate mutual understanding of research- based practices 

promoting positive relationships between parents, Local Education Authority (LEA) personnel and 

community service providers. 

BCF will continue to follow the centralized enrollment procedures as set by the Enroll NOLA and the One App 

process. Existing students at Mc 42 will be guaranteed continued enrollment and students who are from the 

community will be invited to fill out applications for available seats at the school. Siblings of current students and 

children from Mc 42ôs zip code (70119) will have first preference during the enrollment process. 
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BCF has and will continue to host school beautification days, in which community sponsors join parents, 

faculty, and students in making highly visible improvements to the school’s facilities: 

• Playground equipment (in partnership with Kaboom/ State Farm/Bayou Classic) 

• Art work on buildings  

• Painted halls 

• Decorative trash can containers 

• Picnic benches and tables 

• Gardens plants and edible garden  

• Facilities for award ceremonies  

• Donations from Winn Dixie for school festivals 

BCFôs existing school, Mary D. Coghill supported the Pontchartrain Park Association by marching in their 

parade to celebrate their neighborhood. BCF will continue this practice and wants to be a catalyst for community 

information and activity. BCF will provide information that links students to programs in the community 
concerning learning skills, cultural, recreational, health and other services. 

BCF will identify the needs of its students and match those needs with available local resources including public, 

nonpublic and/or volunteer organizations. As set forth in R.S. 17:406.1, effective approaches to involving families 

more fully as partners in the process of their children’s learning require the participation and coordination of 

numerous state and local, public and private agencies shall be encouraged. Families Helping Families has provided 

Child Rights Advocates for our special needs students to ensure that they are receiving services as mandated by 

Individuals with Disabilities Education Act (IDEA). 

BCF will continue to make connections through a variety of local and culturally sensitive methods to facilitate 

parents and family members access to local and regional family strengthening programs available in the 

community. (Programs can be specifically identified as applicable, e.g. Regional Family Resources centers, Parent 

Information Resource Center, Families In Need of Service, programs and other family strengthening programs 

exhibiting peer-to-peer support systems and positive mental health initiatives). 

New Orleans Outreach, Junior Achievement, and Pontilly and Pontchartrain Park Neighborhood Associations are 

organizations that have supported BCF in the past. These organizations will offer advisory support, tutors, various 

resources, establishment of programs within the school and volunteer time.  We also have support from local 

business and universities in the area 

BCF has and will continue to work to develop a network of partners and supporters, through the use of meetings 

with local business, religious, civic, and political leaders and using informational brochures and newsletters. BCF 

will make an inventory of local human service providers, which focuses on organizations that operate in the Treme 

and St. Bernard area. We will send out information advertising the school’s structure and operations, so its focus is 

made clear to the people of the community. Feedback from those interested in successful public education will 

improve the system. 

BCF will continue to create a culture that will partner parents, children, and teachers by providing various 

activities. These activities address the development of parental knowledge about the school’s curriculum and the 

level of expectations the school community requires for student performance. 

Parent Satisfaction 

Parents are encouraged to voice their concerns regarding anything which is not in keeping with the mission of  the 

school. The parent should request a conference with their child’s teacher. If the issue is not resolved, the parent 

should submit a written statement to the leadership team. If the issue is still not resolved with the Principal or his or 

her designee at the school level, the matter will be referred to the CEO, and if still no resolution, it will be 

recommended to the Board for resolution. 

At Mc 42, BCF also plans to incorporate a parent survey that will allow the parents to anonymously, but directly, 

evaluate the performance and progress of the ongoing operations at its schools. Parents are given multiple 

opportunities to discuss all topics including the cleanliness of the school, the performance of their child’s teacher, 

the quality of the lunch program and the overall effectiveness of the school’s leadership team. Survey results are 

compiled to determine which areas of the school’s operation are underperforming. Those growth areas are 

corrective-action agenda items, to be formally presented and addressed in accordance with BCFôs operating 
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procedures and are included in the leadership team evaluations. 
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SECTION II: PEOPLE 
Founders’ Submission 
CƻǊ ǘƘŜ ǇǊƻƳǇǘǎ ƛƴ ǘƘŜ CƻǳƴŘŜǊΩǎ Submission section, both the board chair and the school leaders should answer 
each question separately. The purpose of this section is to assess whether the proposed school leader and the 
board chair have demonstrated success in leading others towards meeting goals. 
(1) What vision and goals did you have for the organization in which you most recently held a formal leadership 
role? 
(2) What were the most important strategies that you implemented in order to ensure that your organization met 
its goals? 
(3) How did you set up your team to help them in understanding their role in helping the organization meet its 
goals? 
(4) How did your organization both monitor progress towards its goals and remain on track to meet its goals? 
(5) What relationships did you cultivate both in and outside of the organization for which you worked? How did 
they help you achieve your goals? 

TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 
In forming the Better Choice Foundation (BCF) over five years ago, our vision was to educate, empower, and 

motivate underprivileged children within Orleans Parish to be future leaders. To that end, we created an 

educational environment that fosters academic excellence and challenges young minds to achieve at the highest 

levels of educational expectations in every academic field and to excel at social competencies. Our strategy was 

to educate the whole child. What we noticed in looking across the post-Katrina educational landscape was that 

emerging charter organizations were almost singularly focused on preparing students for college, often to 

exclusion of preparing our children to become functioning, productive and contributing members to the 

rebuilding of New Orleans. Not surprisingly, many, if not most of these operators were from outside of New 

Orleans. We thought it important that people from New Orleans took the lead in spearheading the rebuilding of 

our city, and we saw as essential to that process, the educating of our children. Accordingly, we sought out 

people for our organization who were invested in our city and in our children. When you look at our staff, you 

see that it is overwhelmingly populated with native New Orleanians. This is not to the exclusion of people from 

outside of New Orleans, but we felt that it was important to surround our children with people who were and are 

truly invested in their success and their futures. At BCF, we consider ourselves one big family, as our Board is 

comprised primarily of people from the community, graduates from our school (Mary D. Coghill) and parents 

and grandparents of our school. We are truly a community school. We invest in people. We invest in children and 

we invest in their futures. And we seek out people to work in our organization who are similarly aligned. Of 

course, there are academic metrics to determine how successful we are in terms of moving children academically. 

But, another way to look at how successful we are in our mission, is how satisfied children and their parents are 

at our school, and how willing parents and their children are to continue to entrusting their care to us. Our 

parental support is unbelievable. Parents are truly invested in our school and our mission and love sending their 

most prized possessions into our care each and every day. We know this anecdotally, but we also know this 

through parent and student surveys, and we know how well we are moving our children towards academic 

excellence by our designation as a Top Gains School. This doesn’t happen simply though lesson planning, 

teaching and assessments. This happens because dedicated people go above and beyond the call of duty each and 

every day. Based on our most recent data (though a New Schools for New Orleans teacher survey), even on their 

worst day, 93% of our staffers feel that our school is the place for them to be. That is validation, as well as the 

fact that over 70% of our students have been with us for three or more years.  
 

 

Governing Board 
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(1) Describe the role that each board member will play on the board.  
(2) Include, as Attachment 4, a Board Member Information form for each board member. 
(3) Describe the process by which your board identifies potential conflicts of interest before making decisions. 
(2) Provide evidence of the board’s readiness to leverage and sustain relationships with key stakeholders.  
(3) Describe the steps the board will take to ensure that the school leader keeps the school on track to achieve its 
vision.  

OPSB Specific Questions 1. How will board operate? 
2. Describe how the board will operate in order to comply with key policy 

requirements? 
3. What checks and balances will be performed to ensure compliance? 
4. Describe the roles and responsibilities involved in board operations, 

coordination, and compliance? 
5. Provide evidence of the board’s readiness to leverage and sustain relationships 

with key stakeholders.  
6. Describe the steps the board will take to ensure that the school leader keeps the 

school on track to achieve its vision.  

TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

Philosophy 

The Better Choice Foundation (BCF) is the governing body of Mary Dora Coghill Charter School. This Board 

was founded for the sole purpose of operating charter schools. It has the philosophy that all children are capable of 

learning, achieving academic success, and are due the opportunity to excel to their highest expectations of learning. 

We believe that there are no excuses in the pursuit and delivery of high quality educational opportunities. We see 

our mission as one to educate, empower, and motivate students to become the future leaders of the city of New 

Orleans, the state of Louisiana and beyond. In preparing students for academic success, we foster a strong sense of 

leadership, responsibility and hard work which will lead to success. 

 

The CEO of BCF reports directly to the Board, attends board meetings, gives academic reports, reviews of student 

progress, disseminates financial and operational reports, reviews legal issues and gives other pertinent information 

for review and discussion. The Principals of BCF schools report directly to the CEO and give to the CEO, 

academic reports, reviews of student progress and financial reports. The Board ensures that the effective 

management and administrative practices of BCF are carried out by the CEO. The Board holds the CEO 

accountable for the academic and fiscal responsibility of its schools. The Board has oversight and approval of the 

budget, as well as strategic plans for the schools. The Board maintains the authority to hire or terminate the CEO 

based on the evaluation tool as determined by the Board. 

 

Board Capacity and Structure 

The Better Choice Foundation (BCF) Board consists of the following officers: President, Vice President, 

Secretary, Treasurer, Treasurer Advisor, Parliamentarian and Members. The Board will grow to a maximum of 

fifteen members. Each member will serve a two-year term, with no member being allowed to serve more than 

three consecutive terms at which time they will need to take a minimum of two years off before being reconsidered 

for nomination. Terms are staggered so that not all terms will expire at the same time. Any member who joins the 

Board three months prior to the annual meeting is considered to have served one full year of their term. Members 

may be elected by the Board at any meeting by a majority of the members currently in service. A member elected 

to fill an unexpired term will have tenure only to the end of such term. Board members are sought who bring the 

skills, expertise, perspective and qualifications as established by the Board and delineated in an annual board 

recruitment plan. All members will serve BCF with the highest degree of undivided duty, loyalty and care and 

shall undertake no enterprise to profit personally from their position with BCF. All participants in Board work are 

bound by BCFôs Code of Conduct, Conflict of Interest, and Confidentiality Policy statements. The Board may not 

discriminate against potential members on the basis of age, sex, sexual orientation, race, national origin, ancestry 

religion, marital status or non-disqualifying handicap or mental condition. 
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Any member may resign at any time by delivering a written letter of resignation to the Chair of the Board or to the 

school’s administrative office. Such resignation shall be effective upon receipt, unless it is specified to be effective 

at some later time. To facilitate the election of new members, the school formally encourages members intending 

to resign or to decline nomination to provide notice of his/her intent in advance of the annual meeting. Any 

member may be removed from office with or without cause by an affirmative vote of the majority of the members 

currently in office. 

In accordance with the nomination and election process set forth by the Governance Committee, any newly 

created Committee and any vacancies of the Board, arising at any time and from any cause, may be filled at any 

meeting of the Board in which a quorum is present. However, if the number of members currently in office is less 

than a quorum, the vacancies shall be filled by the affirmative vote of either a majority of the members currently 

in office or a sole remaining member. A member so elected shall serve until the next annual meeting and until his 

or her successor is elected and qualified. 

The Board ensures that effective management and administrative practices are carried out at BCF. The primary 

role of the Board is the hiring and management of the CEO and ensuring that the CEO effectively implements its 

schools’ missions, visions and academic programs. The Board ensures that BCF sets realistic academic and 

financial goals. The Board has the responsibility for compliance with generally accepted accounting principles, 

standards of fiscal management as well as financial reporting requirements, including periodic audit requirements. 

The Board reports annual school and student performance information to students, parents and the public. The 

Board complies with all terms of its charter agreement and all applicable state and federal laws, rules and 

regulations for charter schools. The Board complies with Special Education and Limited English Proficient 

Program requirements, as well as all BESE and LDOE requirements. The Board also solicits expertise in the 

development of its annual budget and the successful operation of its schools. The Board sets governance and 

policies for its schools. The CEO of BCF manages its school Principals and the Principals manage their respective 

school-site faculties and staffs and carry out all day-to-day operations of their schools. 

The governing board of BCF currently consists of eight members with a wide range of experiences in education, 

community relations, finance and law. There are plans to increase the board to a maximum of fifteen members 

with expertise in grant writing, fundraising, financial management and technology. 

Audrey Woods is the Better Choice Foundation President.  Mrs. Woods is a former educator and has expertise in 

community relations. She is currently the Vice President of the Pontilly Neighborhood Association as well as a 

member of the Pontchartrain Park Neighborhood Association. 

James Logan is the Better Choice Foundation Vice President. Mr. Logan serves as the Reentry Services Program 

Manager for the City of New Orleans under the NOLA FOR LIFE Initiative (nolaforlife.org).  He is charged with 

facilitating a strategic plan to streamline the employment pipeline for people transitioning out of incarceration 

through rapid attachment to work and linkages to wraparound services for non-employment needs.  He is the also 

the author of the City of New Orleans’ Ban the Box policy, granting a fair chance at government employment to 

individuals with criminal histories. Mr. Logan has expertise in non-profit governance and charter law.  

Terri Baptiste-Franklin is Better Choice Foundation Treasurer. Mrs. Baptiste-Franklin is a Vice President and 

Relationship Manager of Regions Commercial Banking New Orleans group.  Prior to joining Regions in May 2004, 

Terri was a Relationship Manager of Corporate Trust at JP Morgan Chase for over 18 years.  Terri’s experience of 

dealing with institutional and center of influence clients are important in supporting her in her present role as a 

Commercial Banker. Mrs. Baptiste-Franklin’s portfolio consists of businesses with revenue of up to 

$35,000,000. Mrs. Baptiste-Franklin is a graduate of Loyola University of the South with a B.S. in Finance and a 

M.B.A. from the University of Phoenix.  She is also a Certified Corporate Trust Specialist and a Certified Cashflow 

Analyst.  She is the Treasurer and Finance Committee Chair for Better Choice Foundation, Audit Committee 

Member for Raintree Children and Family Services, Finance Committee Member for St. Gabriel Roman Catholic 

Church, Ambassador Member of New Orleans Chamber of Commerce, and members of the New Orleans Regional 

Black Chamber and Alpha Kappa Alpha Sorority, Inc. Mrs. Batiste-Franklin is a graduate of Mary D. Coghill 

School and currently resides in the community. 

Shari Baker Gibson is the Better Choice Foundation Secretary. Mrs. Baker-Gibson is a lifelong native of New 

Orleans, LA and Pontchartrain Park. Her parents were the late John H. Baker, Jr. and the late Lillie Louise Parker 

Baker. Married to Elder Randy Gibson for 19 years, Mrs. Baker-Gibson and her husband have two children: 

Matthew (15) and Madison (11). Mrs. Baker-Gibson is employed at Peoples Health in Medical Management as the 
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Nurse Coordinator for the Authorization Request Team. She serves as Nurse Coordinator for the Authorization 

Request Team with People’s Health, Medical Management. Mrs. Baker-Gibson graduated from St. Mary’s 

Academy and Sidney N. Collier Vocational Technical School. She was previously employed with Tulane 

University Hospital and Clinic as staff nurse in the Medical Clinic and Pendleton Memorial Methodist Hospital as a 

staff nurse. Mrs. Baker-Gibson serves on the BCF Board as Secretary. She attends the Fifth Church of God in Christ 

and serves as the Youth Sunday School Teacher. Mrs. Baker-Gibson graduated from St. Mary’s Academy (1981) 

and Sidney N. Collier Vocational Technical School (1991) as a licensed practical nurse. Mrs. Baker-Gibson’s tenure 

allowed her to gain experience in Orthopedics, Neurology, Medical – Surgical and wound care. Mrs. Baker-Gibson 

continued her career at Tulane University Hospital and Clinic as staff nurse in the Medical Clinic from August 2004 

to December 2005 and relocated Green Acres, Florida due to Hurricane Katrina. Mrs. Baker-Gibson returned to 

New Orleans in 2007 and became very active in the Pontchartrain Park Neighborhood Association. She serves as 

the Director of Information. She has worked and continues to work with her colleagues to help revitalize the 

neighborhood and bring it back to the well-respected neighborhood that it once was.  

Gretchen Bradford is the Better Choice Foundation Sergeant-at-Arms. Ms. Bradford is a native of New Orleans 

and a resident of Pontchartrain Park. She is a Community Leader, Organizer, Humanitarian and Businesswoman. 

She is currently the Chairperson of the Gentilly Festival, Inc., President of the Pontchartrain Park Neighborhood 

Association, serves on the RTA Strategic Transit Plan Steering Committee, Dillard University Community 

Advisory Committee and is Commissioner on the Gentilly Development District. In 2016, Mrs. Bradford also 

served on the Southern University Chancellor Search Committee.  

Keith Barney is a Better Choice Foundation member. He is the immediate past and founding President of the 

Better Choice Foundation and has expertise in governance, personnel management and education administration. 

He also currently serves as a Special Education teacher at Arthur Ashe Charter School and he is the grandparent of 

a Mary D. Coghill Charter School student, a Better Choice Foundation school.   

Pastor Aubrey J. Watson, Jr. is a Better Choice Foundation member. Pastor Watson is a retired high-level postal 

manager, having received numerous rewards for his outstanding leadership. Pastor Watson entered the six-year Fort 

Wayne Seminary Theological DELTO Program in 1996 and was the first African-American to graduate from his 

pastoral ordination program of Fort Wayne Seminary in January 2002. Pastor Watson was ordained and installed at 

Holy Cross Lutheran Church in March 2002, where he was baptized, confirmed and married. During his seminary 

training and vicarage period, Pastor Watson served three congregations simultaneously for a brief period: St. 

Michaels, Holy Cross and Epiphany Lutheran Church in New Orleans. Pastor Watson received his undergraduate 

degree from Loyola University (New Orleans) 

Danielle Hurst is a Better Choice Foundation member. She is the parent to two Mary D. Coghill students. 

The board represents a diverse set of citizens who value educational reform for the improvement of public 

education for all students. Several members of the board are former students of the school, current members of the 

immediate community or proponents of public education. This group of people has supported the school in the past 

and is seeking to make strategic long range plans for the growth of the school for the future. The board has defined 

their roles, expectations, reporting procedures, etc. to effectively perform the duties of the board in oversight and 

governance of the school.  

The Board President appoints members to the following committees based on their interest and expertise: 

Governance Committee: This committee is a standing committee composed of at least two board members 

recommended by the President annually. This committee solicits nominations and studies the qualifications of 

candidates for vacant positions on the Board. It solicits nominations and studies the qualifications of prospective 

nominees for Officers to the Board. Members are selected for election at the annual meeting. The committee 

recommends candidates to the Board to fill vacancies that arise outside of the regular nominating process and also 

provides ongoing orientation to the Board. The governance committee ensures that Board policies are being 

observed and oversees assessment processes to ensure peak performance of the organization. During all of the 

processes, the Governance Committee presents all nominees to the Board for a final vote. 

Finance Committee: This committee is a standing committee which monitors the financial records; reviews and 

oversees the creation of accurate, timely and meaningful financial statements to be presented to the Board; reviews 

the annual budget and recommends and it to the Board for approval. This committee monitors budget 

implementation and financial procedures; monitors budget assets; monitors compliance with federal, state and other 
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reporting requirements; and helps the Board understand the organization’s finances. The committee reviews all 

internal control structures, activities and functions of finance for the organization as well as recommends the 

auditor for board approval and reviews the audit. 

Academic Excellence Committee: This committee has the primary responsibility of working with the CEO to 

define academic excellence, ensures that all Board members know the charter promises that were made to the 

community and the relevant state governing body and devises clear and consistent measures to monitor these 

goals. This committee partner with the CEO to set annual academic achievement goals to be presented to and 

approved by the Board. In addition, this committee ensures that the CEO shares with the Board annual successes, 

barriers to reaching academic excellence and strategies to overcome these barriers. This committee also arranges 

for Board training on issues related to academic oversight and academic achievement. 

Development Committee: This committee leads Board participation in resource development and fundraising.  

The committee works with the CEO in developing the organization’s fundraising plan. The committee develops 

policies, plans, procedures and schedules for Board involvement in fundraising. It helps educate and familiarize 

the Board with fundraising skills and techniques so that they are comfortable raising money. This committee is the 

Board’s central source of information about fundraising. The committee sets minimum guidelines for the 

President’s contributions and then solicits those contributions. It also identifies, cultivates and approaches major 

donors. 

At this time, there is no separate advisory group for the Better Choice Foundation. 

Currently, the governing board of the Better Choice Foundation consists of eight members with a wide range of 

experiences in education, community relations, finance and law. There are plans to increase the board to a 

maximum of fifteen members with expertise in grant writing, fundraising financial management and technology. 

Board Orientation and Training 

The board will increase its capacity to govern by continuing to train and increase in expertise. The board will 

add experts and continually train in all areas of governance. BCF understands the need for continuous training 

and development to ensure the creation of a strong governing board for BCF. A strong governance board will 

guide schools into greater performance. The Board will receive orientation information and ongoing training so 

that each member can serve effectively. This board will seek the consultation of Marci Cornell-Feist, who is 

considered a national expert on effective charter board governance. She has over ten years of experience in 

training and supporting 200 plus governing boards. The board will conduct its board training sessions at each of 

its regular board meetings using the Charter School Governing Board Handbook by Randy DeHoff, The 

Charter School Guidebook by New Schools for New Orleans and Board Savvy by Marci Cornell-Feist. 

Better Choice Foundation Board Meeting Dates 

 

     June 26, 2017  5:30PM Mary D. Coghill                                

     July 25, 2017  5:30PM Mary D. Coghill                                

August 29, 2017 5:30PM Mary D. Coghill 

September 26, 2017 5:30PM Mary D. Coghill 

October 24, 2017 5:30PM Mary D. Coghill 

November 28, 2017 5:30PM Mary D. Coghill 

December 19, 2017 5:30PM Mary D. Coghill 

January 23, 2018 5:30PM Mary D. Coghill 

February 27, 2018 5:30PM Mary D. Coghill 
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March 27, 2018 5:30PM Mary D. Coghill 

April 24, 2018 5:30PM Mary D. Coghill 

May 22, 2018 5:30PM Mary D. Coghill 

June 26, 2018 5:30PM Mary D. Coghill 

July 24, 2018 5:30PM Mary D. Coghill 

August 28, 2018 5:30PM Mary D. Coghill 

Effective Partnership with School Leader (1 hr) 

Date: July 2017 

Who:  Full Board 

This is to discuss strategies to encourage collaboration with the school leader to ensure that the leadership and board 

are able to communicate efficiently on school issues.   

Louisiana Charter School Board Legal Handbook  (8 hrs) 

Date: July-Sept. 2017 

Who: Full Board 

This will be a walk-through of the Louisiana Charter School Board Legal Handbook by section to discuss and 

define the roles of a Charter Board and their responsibilities.  This will give a clear overview and expectations that 

are the standard for charter boards.   

Developing a Clear Board-Level Action Plan (2 hrs) 

Date: August 2017 

Who: Full Board 

This allows time for the Board to discuss and begin creating an Action Plan in the areas of managing finances, 

fundraising, academic progress, and policies and procedures.  These action plans should be presented to the full 

board for review and acceptance.                                                                             

Charter School Fundraising (4hrs)                                                                                                                                  

Date: October 2017                                                                                                                                              

Who: Full Board                                                                                                                                       

Content: How to start a fundraising program from scratch. The Board will establish Board-level and management-

level goals for the upcoming school year. In addition, the Board will continue to seek yearly training opportunities 

throughout its management of McDonogh #42 and Mary D. Coghill Charter School.  

Recruitment of New Board Members Strategies (2 hrs)                                                                                 

Date:  Nov. 2017                                                                                                                                           

Who: Full Board                                                                                                                                                          

This session is to explore strategies for increasing board membership and the replacement of members who have 

reached their term limit of 6 years.  Discussions held around the best way to transition to new leadership and 

passing on the torch in the most effective manner. 

The Board meets at least monthly. It currently has eight members and will seek a full board of fifteen members. We 

plan to recruit up to seven more members with the focus on at least one more parent to represent the stakeholders in 

the school and a member with expertise in grant writing, one in fundraising and one in technology. The Board 

composition in the areas already identified, as well as the planned future recruitment of members, focusing on the 

areas of expertise mentioned above, ensures the educational and operational success of its schools. Stakeholders are 

represented by parent members and the community, at large, as represented by several active local residents and 

community members. 

Board Member Engagement 
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The Better Choice Foundation Board recruitment process and succession planning is led by the Governance 

Committee, but all members of the Board participate in recruiting and vetting of new Board members. Community 

members, parents and educators may submit names for Board membership. Criteria include: 

All Board members must: 

• Be committed to improving public education 

• Understand the Board’s responsibility for oversight of the school 

• Be experienced in finance, fundraising, business, legal, education or governance 

• Participate on at least one committee related to the above expertise area 

• Possess the ability to provide resources in order to support the success of the school 

• Attend ninety percent of all regularly scheduled meetings 

 

Board members are held accountable through the requirements of the by-laws and articles of the Better Choice 

Foundation, as well as, the charter contract. 

School Oversight 

The CEO of the Better Choice Foundation (BCF), a core group of school staff members and the Board of BCF 

participated in design and development of the charter application. BCF delegates authority and decision-making 

responsibility for day-to-day operations of the school to the CEO of BCF, including but not limited to hiring and 

firing school Principals, designing the school’s curriculum and creating the school’s annual budget which shall be 

subject to board approval. The CEO will hold the primary responsibility for the implementation of McDonogh 42 

upon the granting of the charter. 

BCF maintains regular communication with CEO. The CEO maintains open communication with the Board. The 

CEO meets with the Board at its regular monthly meetings to update the members on the school’s business, student 

progress, activities and any other related school business. Information to the Board may be received electronically, 

in written form as well as in person at regularly scheduled Board and committee meetings. The CEO is required to 

present academic and financial reports to the Board either electronically, in written form or as an oral presentation 

overview.  The CEO shall invite school leaders of BCF schools and other key staff or outside experts to join Board 

meetings to offer specific information. The Operations Manager will work with an accounting firm to prepare 

financial reports for board meetings as well as to create excellent financial management policies. 

The CEO is retained under a one-year contract which outlines duties and responsibilities as indicated in the job 

description.  The renewal of the contract is contingent upon satisfactory performance, as outlined in the CEO 

School Leader Evaluation Tool. In addition, the CEO is evaluated by the board annually according to the following 

standards: Student academic achievement, the schools’ financial health and organizational viability, acquisition 

and retention of outstanding faculty, progress toward goals as outlined in school plan, board expectations and 

charter application, school and organizational systems improvement and effectiveness in working with the board. 

The CEO is evaluated according the CEO School Leader Evaluation Tool. The performance criteria are as follows: 

• Domain I-School Vision – Sets ambitious data-driven goals and a vision for achievement, invests 

teachers, students, and other stakeholders in that vision 

• Domain II-School Culture – Facilitates collaboration between teams of teachers, provide opportunities 

for professional growth and develops a pipeline of teacher leaders, and creates and upholds systems 
which result in a safe orderly school environment 

• Domain III-Instruction – Observes teachers and provides feedback on instruction regularly, ensures 

teachers set clear, measurable objects aligned to the Common Core, ensures teachers use assessments 

reflective of Common Core rigor. 

The board will develop an action plan outlining coaching and professional development opportunities for the CEO 

if a rating of Unsatisfactory is given. Guidelines and timelines according to the COMPASS School Leader 

Evaluation Rubric is implemented. School Performance Scores and other targeted benchmarks, including the 

CEO’s job description, forms the basis and triggers for board action in regards to the performance of leadership of 

BCF.  

Solvency: Our financial goals include building a healthy fund balance, by working within the boundaries of the 

local and federal revenues received by Mc 42 and through fundraising. As our fund balance grows, we would 
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reserve/restrict a portion of those funds for various purposes such as unforeseen expenditures that our budget could 

not accommodate. Our Board is also dedicated to the financial development needs of Mc 42. BCF is committed to 

raise funds for the school to supplement the aid from local and federal sources. 

The excess of revenues over expenditures is essential for the survival of Mc 42 and BCF. Our start-up plan and 1st 

through 5th year budgets reflect a budgeted excess of revenues over expenditure. In order to ensure such excess, 

BCF will monitor our budget to actual reports on a regular basis. As necessary, we will adjunct the budget for any 

unforeseen circumstances that could negatively affect our fund balance.  

Because our profitability has a direct effect on our solvency, BCF will monitor our cash flow and use various 

liquidity and solvency ratios to determine whether our goals are being met. Forecasts will also be generated. We 

believe the combination of these efforts will result in a financially sound public entity.  

 

 

 

 

 
 

 

School Leadership 
(1) Include, as Attachment 5, and Attachment 6, staffing plans and information regarding your leadership team’s 
qualifications.  Provide an organizational chart. Include job descriptions that summarize the scope of work for all 
staff on the school leadership team. 
(2) Describe the standards by which you will evaluate teachers, how you will clearly communicate these standards 
and ensure that teachers stay on track towards meeting these standards. 
(3) Describe the steps the board will take to evaluate the school leader. Specifically, describe: 

• The standards - including and in addition to student performance goals- the board will use to evaluate 
information it collects; 

• The information the board will collect; 

• The systems by which the board will collect information; and, 

• The process(es) by which the board will evaluate information and make decisions. 
 

OPSB Specific 
Questions 

1. What role will each leadership team member play? 
1. If identified, how will their background suit the role? 
2. If not yet identify, how will leaders be identified? 

2. What are evaluation, development, compensation designed to provide for 
quality leadership? 

3. Describe your plans for leadership recruitment.   
4. What qualifications will be required for each leadership position?   
5. How will the school’s leader be evaluated?  Please explain who will evaluate, 

frequency of evaluations, consequences, and rubric materials that will be used. 

  TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

Leadership Team Personnel 

The Better Choice Foundation (BCF) seeks school leaders who are responsible for providing a high-quality 

education for all students attending its schools. Some characteristics include but are not limited to taking 

responsibility for school success, lead teaching and learning, hiring, developing and retaining excellent teachers 

and building a strong school community. School leaders must also be empathetic and understanding, exhibit a 

positive attitude, are goal-oriented, supportive and collaborative. Our school leaders also demonstrate a passion for 

children and parents and a love of learning. 

According to the Wallace Foundation, the most effective school leader has all skills necessary to perform the 

following functions well: 

• Shaping a vision of academic success for all students. 
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• Creating a climate conducive to education. 

• Cultivating leadership in others. 

• Improving instruction. 

• Managing people, data and processes to foster school improvement. 

BCF has identified a Principal who has the following qualities and qualifications, in addition to those listed in the 

attached job description, to ensure the school’s academic success: 

• Understanding of, belief in and commitment to, implementing the school’s mission and design as 

presented in this charter school application. 

• Willingness to work hard beyond traditional school hours. 

• Understanding of and belief in standards-based accountability and commitment to achieving the school’s 

academic goals. 

• Accountability for high quality student and teacher performance. 

• Philosophical commitment to the concept of a charter school, the implementation of student assessment, 

and a strong understanding and use of academic data to inform instruction. 

• Leadership experience and the ability to work with others to achieve set goals. 

• Interpersonal skills that are needed to maintain high-quality relationships with parents and to inspire 

teacher effort and excellence. 

• Proven success in urban elementary education as a teacher and/or a school leader. 

• Demonstrated belief in a collaborative, democratic workplace that encourages innovation and open 

discussion of issues. 

• Experience (preferred) in working for or with a board and appreciation for the nature of the guidance and 

direction given to and received from a collective group. 

• An appreciation and respect for the ethnically diverse community that the charter school will serve. 

• Ability to maintain fiscal accountability. 

BCF is committed to the attainment of equal employment opportunity and non-discrimination. BCF is required by 

federal and state laws, executive orders, rules and regulations not to discriminate on the basis of race, color, 

national origin, religion, sex, age, handicapping conditions or marital status. Therefore, BCF commits itself to 

non-discrimination in all its educational and employment activities. BCFôs Board requires all persons, agencies, 

vendors, contractors and other personnel and organizations doing business with or performing services for BCF to 

subscribe to all federal and state laws, executive orders, rules and regulations pertaining to contract compliance. 

All supervisors and administrators will receive training in this policy and all related policies. Such training is 

conducted every two years for site administrators. BCFôs employment practices are nonsectarian and does not 

violate any provisions of applicable Louisiana state statutes. 

Leadership team personnel employed by or under contract by BCF are certified as required by Louisiana state law 

and possess an appropriate professional certificate issued by the Louisiana State Department of Education, or are 

skilled selected non-certified personnel as provided under Louisiana Board of Elementary and Secondary 

Education. Non-certified personnel are considered “at will” employees and shall not be contracted for specific 

periods of time. BCF seeks highly qualified individuals, insisting on bachelor or higher university degrees and 

assigned task competency. 

Leadership team members must possess the personal characteristics, knowledge base, and successful experiences 

in the responsibilities and qualifications identified in each job description. Systems that are in place to ensure 

redundancies in knowledge and skill among leadership team members include team training opportunities, 

regularly scheduled team meetings and shared decision making. A specific plan is developed to recruit, select, 

develop and retain leadership personnel. This plan will include initiatives specific to each of the areas identified: 

Recruiting – Retention begins with successful recruiting efforts and begins with our marketing plan for 

community awareness of Mc 42. In coordination with that, our strategies include participating in career fairs, 

apply career posting to our website, other Internet outsourcing, such as the Eastbank Collaborative of Charter 

Schools, partnering with college placement centers and other potential media exposure. 

The leadership model that BCF currently uses and will continue to use at Mc 42 emphasizes the Principal’s role as 
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the site manager of the school and its instructional leader, thus directly working with and overseeing the school’s 

faculty and staff. This instructional leadership role includes supervision and observation of all instructional 

practices in the school, evaluation of instructors, and coaching and mentoring roles both directly and through 

professional development practices using consultants and contractors as needed. 

As indicated in the earlier discussion of organizational structure, BCFôs intent is for the Principal of Mc 42 to 

concentrate most of his or her attention on instructional leadership and oversight. The Principal is primarily 

accountable for student achievement and for teaching and learning throughout the school. The Principal is 

supported in this role by upper and lower school Instructional Coaches, who, on a day-to-day basis, are 

responsible for supporting and guiding the instructional staff and overseeing their professional growth. The 

Principal provides oversight of the operational and budgetary matters of the school but will delegate day-to-day 

responsibilities to BCF’s Operations Manager to ensure effective operation of the school in these regards.  

The Principal, as head of school, is the only position which the CEO will hire or fire directly. The Principal, in 

turn, will hire all other staff at his or her discretion under all applicable laws and general guidance from the CEO 

and in keeping with the school’s mission and charter. This arrangement is to ensure the managerial flexibility 

necessary to produce positive academic results for students, and better enables the CEO to hold Principals 

accountable for those results. 

The CEO of BCF has the primary responsibility of reviewing its school Principals’ performances. On an annual 

basis, the school Principal will submit to the CEO a self-evaluation, measuring the performance against the 

performance goals established in the prior year’s review cycle and a professional development plan, setting forth 

the Principal’s individual goals for development, both in the coming year and over the remainder of the charter 

term. The Board will receive monthly reporting on its schools and the Principals’ performance against quantitative 

metrics. Qualitative evaluations are conducted on a bi-annually basis and in the review following the Principal’s 

submission of the self-evaluation. 

BCF Principals are evaluated annually by the CEO of BCF according to the following criteria: 

1. Student academic achievement as indicated by standardized test scores. 

2. School organizational viability, including financial health 

3. Demonstrated organizational growth, including professional development and improvements 

in systems and infrastructure 

4. Acquisition and retention of outstanding faculty 

5. Progress toward goals outlined in the charter application, the school’s accountability plan and any other 

strategic goals set by the CEO and school Principals.  

6. Effectiveness in working with the CEO and the Board. 

BCF also conducts its own annual self-examination process to determine whether it is functioning effectively in 

its leadership role and serving the needs of the school, its students and its staff. The Board’s self-examination 

process will mirror similar processes conducted by for profit and not-for-profit boards, which consider (a) the 

composition of the Board and the capabilities of the Board’s members, (b) the performance and engagement of the 

Board’s members, (c) the school’s evolving needs and the impact of any changes on the Board’s ability to 

effectively manage the school, (d) the structure of the Board and its committees and (e) the information flow 

between the Board, the school’s staff, students and parents and the surrounding community. The Board’s self-

evaluation process will occur in advance of the annual meeting to elect new members to the Board and will inform 

the election process. 

Other personnel who make up the schools’ Leadership Teams are Upper and Lower School Instructional Coaches, 

Team Leads, the Dean of Students, the Special Education Coordinator, the Response to Intervention (RtI) 

Coordinator, the Social Worker and School Counselor. All members of the Leadership Team are identified and 

hired by the start of the school year. The primary duties of these individuals are described below. 

Instructional Coaches (Lower and Upper) – The Instructional Coaches (ICs) will establish and reinforce policies 

and procedures and assist in supervising the day-to-day execution of tasks needed to keep the school running 

smoothly.  ICs will provide professional development for specific curriculum needs. ICs will provide modeling 

and classroom assistance for the instructional staff. They will also conduct bi-weekly meetings on grade levels to 

provide feedback on data collected and strategies for improving student achievement. ICs will also collect, analyze 

and maintain data on a regular basis and develop plan of actions to improve delivery of instruction. Qualifications 
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for an Instructional Coach include a valid teaching certificate, a minimum of five years of classroom experience 

with exemplary evaluations, proven leadership in field of specialty and experience in providing professional 

development. 

Team Leads – The job of Team Leader is established for the purpose of promoting the integration of instructional 

programs at the building level; facilitating team problem-solving and the monitoring of academic success for all 

students on the assigned teams; and collaborating with other Team Leaders, their respective Instructional Coaches 

and, when needed, the Principal on the school’s leadership team. Team Leads work closely and cooperatively with 

the Instructional Coaches and other school staff members to facilitate team problem-solving and student success; 

coordinate and facilitate morning team musters and weekly team meetings; maintain notes/records for the 

successful operation of the team; allow for and participate in collaborative decision-making within both the team 

and the school environments; assist with the communication of school policies, decisions, and related 

announcements to team members; assist with the creation and coordination of building schedules as may be 

necessary for the efficient operation of the school’s program; assist with the development and updates of any 

necessary communication between the team and students, parents, and/or community; coordinate and conduct 

team conferences with students and/or parents; serve as a representative on building-level committees as requested 

by school leadership; provide schedules for new students as they enter the school either at the beginning or during 

the school year; work cooperatively with school administration to ensure the effective operation of the team and 

the school.  

Special Education Chairperson – The Special Education Chairperson is charged with the responsibility of making 

sure our special population is getting the services they require according to their Individual Education Plans (IEP’s) 

and the federal and state mandates. She/he will work with the special education staff to provide training 

opportunities to increase their knowledge base of best practice strategies for assisting this population to reach their 

highest academic possibilities. The chairperson will monitor records and submit required paperwork for the state 

and local agencies. She/he will also work with the Response to Intervention (RtI) coordinator in getting the 

required services contracted through a third party for Occupational and Physical therapy, ELL services as needed, 

etc. In addition, they are responsible for servicing a group of special education students on a daily basis. 

Dean of Students – The Dean of Students will ensure that students have all necessary tools for academic and 

personal growth. The Dean takes on the disciplinary role with the students. He or she must oversee all student 

disciplinary matters and make sure to communicate concerns to parents. It is his/her job to make sure the school’s 

policies are upheld and to implement the school’s suspension and expulsion policies if they are breached. The 

Dean serves as liaison between students, parents and faculty members. In addition, he or she oversees the school’s 

counselors and social service providers to make sure adequate services are offered. 

RtI Coordinator – The Response to Intervention (RtI) Coordinator responsible for the coordinating services for s 

all students around academics and behavior. The Coordinator will work with the teachers and Leadership Team to 

develop academic and social interventions and monitor the progress of them. She/he will arrange the meetings 

with appropriate personnel and the parents to address concerns and create a plan for student improvement. The 

RtI facilitator will work closely with the Dean of Students in developing and monitoring behavior plans for 

students who are exhibiting disruptive behavior in class and on the campus. 

Social Worker – The school social worker deals with issues related to children in school, issues like learning 

disabilities and other emotional and psychological disturbances. The job entails meeting with the family and 

discussing the situation with a focus on enhancing the development of the child. The school social worker also 

provides counseling for students and families.  

Counselor – The school Counselor must ensure that decisions support students’ successful social and career 

development goals. This person must identify developmental needs and help design prevention or intervention 

activities in order to guide students on a healthy path to adulthood. 

This person will also be able to speak to the effectiveness of family service programs and activities. 

BCF will continue to work with the School Leadership Center (SLC) for coaching and support and resources for 

the entire leadership team. This is the group currently retained by the Recovery School District to provide 

professional development and coaching support to school Principals and their leadership teams in participating 

districts throughout the state.  Specifically, the SLC is a not for profit organization dedicated to developing school 

leaders and “optimizing teaching and learning in the school environment in order to increase student 

achievement.” The SLC gives school leaders an opportunity to realize their own potential, develop successful 
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leadership teams and encourage meaningful shared discussions around best practices. They seek to be a catalyst for 

change in educational communities throughout the state. In addition, the Board has decided to evaluate leadership 

team members using the state created Compass: School Leader Evaluation program, which is being used for 

leadership team personnel evaluations this school year. 

Also, BCF will continue its partnership with the Center for Learning & Development (CDL). CDLôs work is 

focused on closing the achievement gap by increasing teacher effectiveness. CDL has special expertise in learning 

differences, literary, teaching strategies and tactics, building the capacity of school leadership and building 

capacity of teachers. CDLôs public engagement work provides parents, community and teachers with information 

on key educational issues. It’s goal is to bridge the gap between research and practice and to address widespread 

education issues in Louisiana through research and information gathering and dissemination. A variety of 

communication methods are used, including print and social media, focus groups and other community relations 

efforts. 

Because academic performance is the central driving force of the school, BCF is very intentional about its response 

to unsatisfactory performance. Key to its response is an overarching philosophy that participation as a professional 

staff member at the school is tied inextricably to performance and not to tenure, experience or other considerations. 

Every member of the professional staff is on the staff exclusively because of his or her demonstrated capacity to 

participate in meaningful, measurable ways to the ongoing success of the school. Therefore, BCF is deeply 

committed to acting swiftly and decisively when a staff member demonstrates unsatisfactory performance. 

When a staff member manifests unsatisfactory performance, the staff member’s direct supervisor or supervising 

body will provide immediate direct, and written feedback to the effect of informing the staff member of his/her 

underperformance and setting up an urgent meeting to discuss next steps. The result of the subsequent in-person 

meeting is a detailed and specific action plan with clearly defined time targets for addressing all elements of 

underperformance. Should the staff member fail to meet the goals as outlined in the action plan, the staff member’s 

direct supervisor will explore other options, including, but not limited to, the creation of a further action plan 

and/or dismissal. 

This procedure applies to the CEO and all members of school leadership, as well. The President and selected 

Board committee members are the primary point persons in continually monitoring the work of the CEO, the CEO 

is responsible for monitoring and evaluating school leaders, and school leads are responsible for developing and 

evaluating their respective leadership teams and the performance of their schools as a whole. If the Board 

Governance Committee observes any issue of concern regarding the performance of the CEO, Principals or any 

member of the leadership team, the committee will set up a meeting to discuss next steps. The result of that in- 

person meeting is a detailed and specific action plan with clearly defined targets for addressing all elements of 

underperformance. Should the CEO and/or Principals fail to meet the goals outlined in the action plan, the Board 

Evaluation Committee will call an emergency meeting of the entire Board and immediately enter executive 

session to discuss the issue and decide on next steps, which will include creating another action plan. If the CEO 

cannot make satisfactory progress towards meeting the objectives outlined in the action plan, then the entire Board 

of Directors will explore other methods and avenues directed towards improving the issues, which might include 

dismissing the CEO. 

 

 

 

 
 

 

 

 

Staff 
(1) Describe your administrator, partner, and teacher recruitment strategy.  
(2) Describe the expectations for teachers and for all mission-critical partner organizations, how you will clearly 
communicate these expectations and ensure that teachers and mission critical partners stay on track towards 
meeting expectations.  
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(3) For all core content and mission-related subject areas: 

• Describe your professional development plans for teachers and how they connect to the curricula and 
assessments. 

OPSB Specific Questions 1. What are the minimum qualifications required for teachers and other staff 
members?  What is the average qualification that you anticipate for your staff? 

2. What staff compensation model will be offered to instructional staff?  How does 
this compare to benchmarks? 

3. How will you evaluate instructional staff?  Please explain who will evaluate, 
frequency of evaluations, how feedback will be delivered, consequences of 
negative feedback, and rubric materials that will be used.   

4. You may include, as Attachment 7, any documentation supporting your 
personnel policies, recruitment plans, and/or evaluation plan. 

TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

Teacher Recruiting, Hiring and Retention 

At McDonogh #42 (Mc 42), the Better Choice Foundation (BCF) will seek to recruit, hire and retain 

administrators, teachers and staff members who will inspire and enrich the lives of the students they serve. 

Available positions will be advertised on our website and other internet sources, e.g., the Eastbank Collaborative 

of Charter Schools, with college placement centers and at career fairs. 

BCF is committed to the practice of equal employment opportunity and non-discrimination. We are required by 

federal and state laws, executive orders, rules, and relations not to discriminate on the basis of race, color, national 

origin, religion, sex, age, handicapping conditions or marital status. BCF, therefore, commits itself to non-

discrimination in all its educational and employment activities. BCF will require all persons, agencies, vendors, 

contractors and other personnel and organizations doing business with or performing services for BCF to subscribe 

to all federal and state laws, executive orders, rules and regulations pertaining to contract compliance. 

BCFôs employment practices are nonsectarian and do not violate any provisions of Louisiana state statutes. The 

governing board selects its own employees. BCF is a private employer. Employees of BCF are employed by the 

governing board at the recommendation of the CEO and school leaders, with the approval of the governing board. 

The Board approves compensation, including salaries and fringe benefits and other conditions of employment 

based upon the recommendation of the CEO. As a private employer, the BCF schools may also contract for 

services with an individual or group of individuals who are organized as a partnership or a cooperative in 

accordance with federal, state and local law and the provisions of the charter. 

All applicants are screened by the selection committee. The selection committee shall consist of a member 

of the Board and the respective school leadership teams. The selection committee will conduct face-to-face 

interviews, view portfolio samples and/or classroom observations. Applicants must demonstrate that they 

possess the characteristics, knowledge base and skills necessary for their position. Additionally, 

background checks are conducted to insure compliance with LA-R.S. 15:587.1 and the BESE Policy for 

Charter Schools Relative to Criminal Offenses. The selection committee will strive to fill all positions as 

soon as possible, but no less than fourteen days prior to the teachers’ start date. 

Administrators and teachers employed by BCF are certified as required by Louisiana state law and possess an 

appropriate professional certificate issued by the Louisiana State Department of Education, or is  skilled selected 

non-certified personnel as provided under Louisiana Board of Elementary and Secondary Education. Non-certified 

personnel shall be considered “at will” employees and shall not be contracted for specific periods of time. BCF 

seeks highly qualified teachers, insisting on bachelor or higher teaching degrees and assigned subject matter 

competency. All teachers holding non-renewable certificates must complete the requirements for obtaining a 

renewable certificate. 

The CEO and school Principals must have a minimum of a Master’s degree and certification in education. Teachers 

must have a minimum of a Bachelor of Arts or Science and certification in the area of their assignment. 

Paraprofessionals must have a minimum of a high school diploma or equivalent, two year’s college credits or 

successful passing of the Para Pro exam. All staff members must either meet the criteria to be classified as ‘Highly 

Qualified” or be working toward meeting the criteria. Prior experience working in an urban setting is preferred.  

In an effort to retain at least seventy five percent of our high-quality employees, BCF seeks to maintain a work 
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environment of value, respect and cooperative collaboration. Administrators, teachers and staff members are 

offered competitive salaries and benefits. Teachers whose students meet their growth target and those who 

demonstrate effective practices in fulfilling their duties and responsibilities will be requested to continue their 

employment with BCF. Staff members who choose to discontinue their employment will be asked to submit a 

letter of resignation which includes their reason for departure. The Board and the selection committee will use this 

information to improve the working conditions for all its employees. The Board will use the retention factor as 

one criteria of Principal evaluation. 

Teacher Coaching 

The goal of teacher coaching is to increase student achievement, especially in the core academic areas, by 

improving teacher quality and effectiveness. The responsibility of teacher development is ultimately the school 

leaders’, but the day-to-day responsibility for coaching falls primarily on the Instructional Coaches. Growth areas 

in need of coaching are determined through open dialogue between the teacher and the evaluator, based on the 

teacher’s self-evaluation, student achievement data and notes from the evaluator’s informal and formal 

observations. 

Formal and informal observations are conducted by the Leadership Team using the Compass rubric from the 

Louisiana Department of Education. Teachers with expertise in the area of concern may also conduct informal 

observations and provide constructive feedback. Informal observations are conducted at least once per quarter. 

Teachers in need of additional assistance meet with their respective leadership teams to develop a professional 

growth plan. Feedback from each observation is disseminated through email, collaborative meetings during the 

teacher’s planning time and/or grade level meetings. 

Coaching has several facets. Selected teachers are required to complete extra observations with expert teachers 

and observe other teachers with expert teachers in the area of concern. Coaching is ongoing and job-embedded. 

Instructional coaches model effective lesson delivery.  Coaching may also be a part of professional development 

meetings. 

Principals and/or instructional coaches review lesson plans submitted by teachers. Feedback and coaching are 

provided to teachers needing assistance in effective planning to meet the educational goals of their students. 

Teacher Evaluation 

BCF uses the Compass rubric to evaluate all teachers as prescribed by Act 54. Compass requires the performance 

evaluation of all educators to be based on measures of student growth that take into account starting points and 

other variables that might influence actual performance outcomes. Through appropriate grade and content 

measures, Compass is designed to capture the cumulative impact a teacher has on his or her students’ growth over 

the course of an academic year.    

Within Compass, Student Growth Measures for teachers are established in one of two ways: by utilizing the 

Value-Added Model (VAM) or by establishing Student Learning Targets (SLTs). The state’s Value-Added Model 

applies to teachers of grades and subjects that fall within the state's annual assessment program and allow for at 

least one year of prior test data. Louisiana’s Value-Added Model uses each student’s test scores in core subjects 

and compares actual performance to the expected achievement of each student, based on his or her prior 

achievement history, as well as other individual factors. This means that unlike other methods, the state’s value-

added method takes into account whether a teacher’s students have specific challenges outside the teacher’s 

control when figuring how much the teacher accomplished with the student. 

Louisiana’s Value-Added model incorporates students’ information with their test scores to determine the average 

student growth for children with similar histories. The actual achievement for each student is compared to the 

average achievement of similar students to determine if a student has made more, less, or a ‘typical’ amount of 

progress, and the results for all students in a teacher’s assignment are then combined for that teacher. If a teacher’s 

students make more progress than would be expected, the teacher would receive a positive value-added score; if 

the collective progress of a teacher’s students is less than expected, he or she would earn a negative value-added 

score; and if student results are consistent with their prior performance and other similar students, the value-added 

score would be a zero. 

For teachers who teach Non-Tested Grades and Subjects and do not have value-added data, the attainment of 

pre-determined Student Learning Goals is used to determine the growth component of the state’s Compass 

http://www.doe.state.la.us/compass/sgm_testedgrades.html
http://www.doe.state.la.us/compass/sgm_nontested.html
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evaluation system. At the end of each academic year, each teacher and Principal, or the Principal’s designee, 

will determine the extent to which students achieved the goal(s) set through established Student Learning Goals. 

A teacher is considered “Highly Effectiveò if, on average, students significantly exceed the goal set; “Effectiveò 

if students, on average, meet goals; and “Ineffectiveò if students, on average, fall significantly short of the goal. 

A minimum of one formal observation and two informal observations are required per year. A formal 

observation is defined as an observation that lasts for the entirety of a lesson and is preceded by a pre-

observation conference and followed by a post-observation conference. 

Feedback from informal observations is given through written notes, via email and individual conferences. In 

addition, walk through observations is conducted on a regular basis by the Leadership Team. 

Performance data collected from observations is placed in each individual’s personnel file. The data is used to help 

the leadership team and teachers determine his/her strengths and growth areas and formulate a professional 

development plan. Teachers whose data indicates that they are ineffective is placed on an Intensive Assistance Plan 

(IAP).  If after remediation, if a teacher is still deemed to be ineffective, the Principal will make a recommendation 

to the Board for dismissal. 

Professional Development 

Professional development (PD) is an integral part of teacher training. This training focuses on essential topics such 

as classroom management, curriculum alignment, data disaggregation, cultural diversity and teacher evaluation. 

These PD sessions are introduced during the two weeks prior to the start of the students’ school year and will 

continue throughout the school year as job-embedded training. Weekly and quarterly school-wide meetings will 

provide professional development based on current identified needs. The quarterly professional development days 

are staff only attendance days. There are a total of fourteen days of professional development. The professional 

development schedule is included on the school’s master calendar. The professional development provided in 

weekly team meetings, which are held during the teacher’s planning period, will focus on planning and 

implementing instruction based on student achievement data. 

BCF knows that the most important factor in a child’s achievement is a skillful teacher. In McKinsey’s study How 

the Worldôs Best-Performing School Systems Come Out On Top, it is noted that structural changes alone will not 

raise student achievement. Between 1980 and 2005, most of the reforms instituted in the United States had little 

effect on student achievement. In fact, McKinsey and Company state, “studies that take into account all of the 

available evidence on teacher effectiveness suggest that students placed with high-performing teachers will 

progress three times as fast as those placed with low-performing teachers.” 

Teaching So Students Remember by Marilee Springer offers seven steps to increase your students’ capacity to 

receive information in immediate memory, act on it in working memory, store it in long-term memory, and retrieve 

and manipulate it in unanticipated situations. In short, to utilize what they’ve learned when they need it. The need 

for qualified teachers goes well beyond surface qualifications. According to Brophy (1987), “student motivation is 

an acquired competence developed through general experience, but it is stimulated through modeling, 

communication of expectations, and direct instruction or socialization by significant others” (p. 41). Therefore, the 

classroom environment “how the teacher affects the socialization process, what the expectations are and how they 

are communicated, and the modeling component” can significantly influence student motivation and attention. 

The Leadership Team is responsible for the planning and execution of the school’s professional development. 

Participants will complete an evaluation form at the end of each professional development session. 

 
 

 

 

Partners 
 
(1) Identify the stakeholders whose partnership you have determined is necessary to your school’s success. 
Describe what your board has done already to establish these relationships and explain what your board will do to 
deepen and sustain these relationships. 
(2) For each mission-critical partner3 with which you already have a preliminary written agreement, provide a list 
of the services that are specified in the agreement. Describe why the partners you have selected are the best-fit 
organizations to provide the services you have listed. 
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(3) Describe the expectations for all mission-critical partner organizations, how you will clearly communicate these 
expectations and ensure that mission-critical partners stay on track towards meeting expectations. 
(4) Include, as Attachment 8, any contracts or descriptions of relationship with Education Service Provider. 

TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 
As listed previously in our application (p. 12, 13), as an existing and established Charter Management Organization, 

the Better Choice Foundation already has established vendors and service providers, ranging from the operational 

(e.g., transportation and food services) to the programmatic (e.g., the Achievement Network, iReady, etc.). We will 

continue those relationships at McDonogh 42, to the extent that those vendors and service providers continue to 

perform the function(s) contracted for at a cost that provides value to the taxpayer. (See Attachment 8) 
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17 Louisiana Department of Education, SIS Report as of 2-Feb-09.  Multiple Statistics by SiteCode for Public Elementary/Secondary School Students ï 

February 2009. Selection: Grades Pre-K through Grade 12. http://www.louisianaschools.net/lde/pair/1489.html.  

 

SECTION III: OPERATIONS 
Recruitment 
(1) Describe the characteristics of the student population that your school will serve. The student population that 

you describe should be consistent with the enrollment projections that you provide in your proposal overview.  
(2) Describe your student recruitment strategy and provide your recruitment plan. Provide any evidence that you 

have collected that demonstrates that parents and guardians have committed to enrolling their children in 
your school. 

OPSB Specific 
Questions 

1. What is your budgeted enrollment? 
2. What is your target enrollment? 
3. What is your minimum operating enrollment? 
4. Include, as Attachment 9, completed enrollment projection template reflecting 

Orleans Parish differentiated funding weights. 

TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 
Post-Katrina, the Recovery School District (RSD) services a higher concentration of low income and special 

education students, as the majority of public schools remaining under the control of the Orleans Parish School 

Board have selective admissions criteria and do not serve a large proportion of at-risk students.  In February 2009, 

the RSD operated and chartered schools’ population consisted of 96.63% African American students, 87.66% of 

whom qualified for free lunch and reduced lunch. 17  Approximately 12% of students enrolled in the RSD are special 

education students with some form of disability.  The Better Choice Foundation (BCF) expects that, as a 

transformation school, its student population will reflect these numbers.  

BCF expects to serve a student population that is reflective of the RSD as a whole.  Consequently, we anticipate that 

between 90-100% of our students will qualify for the state’s “At-Risk” designation. Additionally, as part of our 

mission and charter, BCF explicitly seeks to educate the most underserved students in Orleans Parish, and will 

conduct recruitment, admissions, and marketing activities accordingly.  We do not shy away from enrolling low 

income or special education students – we consider “at-risk” students to be our target student population and at the 

core of the design of our educational program.  Moreover, given that we will be a takeover school, we expect to 

inherit many of the at-risk children already attending RSD schools.  

BCF is designed to effectively educate children who are considered “at-risk.”  We will implement many of the same 

strategies that have been effective in other urban school settings.  We supplement the comprehensive curriculum 

with research-based programs and curriculum materials designed to meet the needs of students who are 

academically behind.  In addition, our daily schedule includes time to focus on foundation math and reading skills 

as well as classes that focus on Common Core State Standards and Grade-Level Expectations mastery.  These 

options allow academically “at-risk” students to make multiple grade-levels of progress in one year, mastering 

foundational skills while also progressing through Louisiana’s Student Standards.  Additionally, our extended day 

allows for daily one-on-one tutoring and remediation designed to meet the needs of each individual child.  

BCFôs entire approach to education is one that address meeting the needs of students at-risk of academic failure. 

Our philosophy of helping students achieve academic success through hard work and a longer school day and year 

is specifically tailored to students who are struggling academically or behaviorally when they arrive at school.  

 
 

 

 

Start-up Plan 

http://www.louisianaschools.net/lde/pair/1489.html
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OPSB Specific 
Questions 

1. What is your plan for start-up?  Include detailed plan, as Attachment 10. 

2. Timeline/approach for recruiting key staff 

3. Timeline/approach for recruiting students 

4. Timeline/approach for finding facility 

TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

 

See Attachment 10 
 

 

Facility 
OPSB Specific 

Questions 
1. Include, as Attachment 11, a facility plan aligned to your school schedule. 

2. Describe your plan for securing a facility? 

3. What facility characteristics are required to serve your academic program? 

4. What are expectations for facility maintenance and safety inspections? 
5. Please address how your school will plan to adhere to occupancy and fire/life 

safety codes. 

TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

This is the taking over of an existing facility. See Attachment 11 for our facility plan. 
 
 

 

 

Policy  
OPSB Specific 

Questions 
1. Describe the systems and practices you will install in order to maintain 

awareness of federal, state, and local policies, including policy changes? 
2. Describe the systems and practices you will install in order to ensure your 

school adheres to these policies, including school-level checks and balances? 
3. Please address how your school will plan to adhere to the following policies 

specifically: 
1. State and Local Reporting 
2. Citywide Common Enrollment 
3. Discipline and Citywide Common Expulsion 
4. Pupil Progression Plan 
5. Information to Parents 
6. Transportation 
7. Timeline Notifications to Authorizer 

4. You may include, as Attachment 12, any documentation supporting your 
planned policy adherence. 

TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 
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The Better Choice Foundation (BCF), under the direction of the Board of Directors, has established and does 

maintain adequate accounting records and internal control procedures. Internal control consists of five 

components: control environment, risk assessment, control activities, information and communication and 

monitoring. The objectives of internal control relate to financial reporting, operations, and compliance. 

BCF, and all levels of management, are responsible for preventing and detecting instances of fraud and related 

misconduct and for establishing and maintaining proper internal controls that provide security and accountability 

of the resources of the school. Management is also responsible for recognizing risks and exposures inherent to 

these areas of responsibility and for being aware of indications of fraud or related misconduct. Any employee with 

reasonable basis for believing fraudulent or related misconduct has occurred will report such incidents to the 

designated authorities within the school or the appropriate State authorities. 

Internal control policies will provide BCF with the foundation to properly safeguard its assets, implement 

management’s internal policies, provide compliance with state and federal laws and regulations and produce 

timely and accurate financial information. The following policies will highlight some of the areas of internal 

control that BCF should consider: 

Compliance with Laws 

BCF follows all the relevant laws and regulations that govern Charter Schools within the State of Louisiana. 

Additionally, United States Government laws and regulations that relate to grant funding are adopted as grant 

funding is received. The following are specific policies of BCF: 

Political Contributions 

No funds or assets of BCF may be contributed to any political party or organization or to any individual who 

either holds public office or is a candidate for public office. The direct or indirect use of any funds or other assets 

of BCF for political contributions in any form – whether in cash or other property, services or the use of facilities 

– is strictly prohibited. 

BCF also cannot be involved with any committee or other organization that raises funds for political purposes. 

Following are examples of prohibited activities: 

1. Contributions by an employee that are reimbursed through expense accounts or in other ways. 

2. Purchase by the organization of tickets for political fundraising events. 

3. Contributions in-kind, such as lending employees to political parties or using the school’s assets 

in political campaigns. 

Record Keeping 

To provide an accurate and auditable record of all financial transactions, the school’s books, records and accounts 

are maintained in conformity with generally accepted accounting principles as required by the statutes of the State 

of Louisiana, applicable to Charter Schools.  

Further, the school specifically requires that: 

4. No funds or accounts may be established or maintained for purposes that are not fully and 

accurately described within the books and records of the school. 

5. Receipts and disbursements must be fully and accurately described in the books and records. 

6. No false entries may be made on the books or records nor any false or misleading reports issued. 

7. Payments may be made only to the contracting party and only for the actual services rendered 

or products delivered. No false or fictitious invoices may be paid. 

Organizational Conflict of Interest or Self-Dealing (Related Parties) 

BCF may not be operated for the benefit of an affiliated or unaffiliated organization or an individual in his or her 

own private capacity or individuals related to BCF or members of its management, unless the private benefit is 

considered merely incidental. BCF will follow State of Louisiana and City of New Orleans’ conflict of interest 

laws and disclosures which restrict public officials and employees from taking advantage of their position to gain 

improper benefits for themselves, relatives, their associates, or their friends. The law also restricts board members 

from voting on matters affecting their financial interest and limits the circumstances under which they can receive 

anything of value because of their official position. 

A board member may not vote or enter into any discussion if one of the following groups will receive financial 

benefit: 



55 
 

  

A. The Director, his/her immediate family, or his/her business partner; 

B. A business organization in which the Director is serving as an officer, director, Director, 

partner or employee; or 

C. Any person or organization with which the Director is negotiating or has any arrangement 

concerning prospective employment. 

The private benefit preclusion will extend to: 

A. Sale or exchange, or leasing, of property between the school and an affiliated or unaffiliated 

organization or a private or related individual. 

B. Lending of money or other extension of credit between the school and an affiliated organization 

(excluding component units) or unaffiliated organization or a private or related individual. 

C. Furnishing of goods, services or facilities between the school and an affiliated organization 

(excluding component units) or unaffiliated organization or a private or related individual. 

D. Payment of compensation, unless authorized by the Board of Directors or its governing 

body, by the school to an affiliated or unaffiliated organization or a private or related 

individual. 

E. Transfer to, use by, or for the benefit of a private or related individual of the income or 

assets of the school. 

Thus, BCF is guided by the principle of arms-length standards with all affiliated or unaffiliated organizations or 

with a private or related individual(s). Annually, the Board of Directors will file a financial disclosure form as 

required by State law. Related party transactions shall include transactions between a school and members of 

the board, management, contracted management organization, employees, related individuals and affiliated 

companies. Related individuals within the scope of this definition include spouses, parents, children, spouses of 

children, grandchildren, siblings, father-in-law, mother in law, sister-in-law and brother-in-law of a board 

member or school employee. 

BCF currently and will continue to follow EnrollNOLA and OneApp’s admissions process and utilizes RSD’s 

uniform discipline procedures. Also, BCF contracts the services of Mr. James Moore as hearing officer and will 

continue to that relationship.   
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SECTION IV: FINANCE 

Financial Readiness 
(1) Do you plan to use a financial manager or a back-office service provider?  
(2) If the entity that will provide your financial services has been chosen, please provide its name. If that entity is 

an individual financial manager, please provide his / her one-page resume as, Appendix 13.  
(3) To whom will your financial manager or back-office service provider report: the school leader or the board?  
(4) Describe your approach to budgeting, including an explanation of your approach to cutting costs if faced (as 

schools so often are) with a budget shortfall.  
(5) Describe the accounting and control systems you will install, including essential checks and balances. Please 

indicate how a culture of proper financial controls and reporting will become an essential component of your 
organizational culture.  

OPSB Specific Questions 1. How will school operate in order to maintain financial stewardship? 

2. What will the school leadership review to ensure financial measures are met? 

3. Describe how the school will operate in order to comply with key financial 

stewardship requirements? 

4. Who will be responsible?  What are the qualifications of the business manager? 

5. What additional external support will the school need? 
 

TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

 

(1)  Do you plan to use a financial manager or a back-office service provider?  

We plan to use our finance manager for the day-to-day accounting functions with direct over-sight provided 
by a financial consultant. 

(2)  If the entity that will provide your financial services has been chosen, please provide its name. If that 

entity is an individual financial manager, please provide his / her one-page resume as, Appendix 13 .  

The independent, certified public accounting firm of Sean M. Bruno CPAs will provide the direct over-sight 
and back-office support, if needed, for the accounting functions, including assist with the preparation/review 
of financial statements and state financial reports.  Sean M. Bruno CPAs will not be engaged for the annual 
audit of the financial statements.  

(3)  To whom will your financial manager or back-office service provider report: the school leader or the 

board?  

Sean M. Bruno CPAs will report directly to the board. 

(4)  Describe your approach to budgeting, including an explanation of your approach to cutting costs if faced 
(as schools so often are) with a budget shortfall.  

We use the budget as a benchmark for measuring the results of annual.   The planning process for our budget 

is program and service delivery focused using historical information, prior year evaluations, best practices, 
and economic conditions.  We use a team approach including representation from all program, service and 
administrative areas encouraging constructive input that can enhance the effectiveness of our educational 
processes for our students and increase the operational efficiency of the school.  We recognize the budget is a 
working document.  We monitor monthly actual to budgeted revenues and expenses, using QuickBooks 
accounting software, to detect potential budget shortfalls from either unforeseen costs or less than expected 

revenues from grants or lower enrollment.  We recognize the importance of gradually building reserve funds 

and long-range budgets that will reflect our desire to accumulate between three and six months of operating 
reserves.   
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Grant budgets are entered in our QuickBooks accounting software to facilitate monitoring monthly activity 
against approved budget categories.  During the planning process, we attempt to identify personnel and non-
personnel costs that could be reduced without significantly impairing a program or service area.  Sometimes 

a component of program or service area can be started mid-year as opposed to at the beginning of the school 
year, allowing time to determine if budgeted revenues will be realized.  We intend to secure a revolving line 
of credit for McDonogh 42, if the charter application is approved. 

(5)  Describe the accounting and control systems you will install, including essential checks and balances. 
Please indicate how a culture of proper financial controls and reporting will become an essential 

component of your organizational culture.  

Our accounting system uses QuickBooks Software that has been tailored to comply with the L.A.U.G.H. Guide 
with respect to account codes and classifications.  Our accounting and procedures manual provides 
administrative and internal accounting controls to increase operational efficiency and safeguard the assets of 
the organization. The system and accounting manual enable us to record financial transactions properly. The 
month-end closing of the financial records and generation of financial statements are monitored and 

reviewed by the outside financial consultant to ensure that timely statements are prepared in accordance 
with generally accepted accounting principles and reporting practices. 

7Å ÈÁÖÅ ÁÌÒÅÁÄÙ ÁÄÏÐÔÅÄ ÐÒÏÐÅÒ ÆÉÎÁÎÃÉÁÌ ÃÏÎÔÒÏÌÓ ÁÎÄ ÒÅÐÏÒÔÉÎÇ ÁÓ ÁÎ ÅÓÓÅÎÔÉÁÌ ÐÁÒÔ ÏÆ ÏÕÒ ÏÒÇÁÎÉÚÁÔÉÏÎȭÓ 
culture.  As mentioned previously, monthly financial statements are monitored and reviewed by the outside 
financial consultant to ensure that timely statements are prepared in accordance with generally accepted 

accounting principles and reporting practices. Likewise, quarterly and annual reports are monitored and 
reviewed by the outside financial consultant to ensure that reports are submitted in a timely manner. Our 
outside financial consultant attends board meetings and reviews financial statements with the board.  We 

have an independent audit conducted annually by a certified public accounting firm.  The audited financial 
statements and any management letter comments are presented to the board by the auditors.  
Recommendations, if any, for strengthening controls are promptly adopted and implemented. 

 

 
 

 

 

Budget 
OPSB Specific Questions 1. Include, as Attachment 14, your Financial Plan and Budget. 

2. Describe the key elements of your program.  What are the expected costs of 
key program elements (including staffing model)? 

3. How will you finance these costs to keep the school sustainable? 
 

TYPE YOUR RESPONSE IN THE BOX BELOW, IT WILL EXPAND AS NEEDED. 

See Attachment 14a for our 5-year financial plan, including the 2017-18 budget. Attachment 14b is our response to 

the Financial Plan Template. As this is a large document, it has also been placed in OPSB’s DropBox.  
 

 


